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ONE
INTRODUCTION
This world taught woman nothing skillfuland then said her work was valueless. It permitted
her no opinion and said she did not knowhow to think. It forbadeher to speakm public, and
said the sex had no orators.
Carrie Chapman Catt (1902)'
Language is power. But the question is who has the power to make language and
hence has the power to make decisions about language? Andrea Lunsford suggests that men
have mainly defined rhetoric and how language is used: "The realm ofrhetoric has been
almost exclusivelymale not becausewomenwere not practicingrhetoric... but becausethe
tradition has never recognized the forms, strategies, and goals used by many women as
'rhetorical'" (6). According to Lunsford's claim, the decisions men make concerning
rhetoric can influence discourse in high school classrooms, university classrooms, the
workplace, and societal communities at large. Nevertheless, researchers and scholars have
conducted research trying to establish if a "feminine rhetoric" also exists—if there is a
difference in language use between men and women. Recently, a 1999 collection ofessays is
devotedto the power of languageand the waywomenare using languageto "help liberate
themfrom oppressive circumstances and identities" (Hendricks andOliver 1). However,
previous research lacks a clear sense of how such,a feminine rhetoric would define itself in
the college classroom. This studywill examine if a gendered rhetoric exists in the first-year
' Quoted in Kramarae, Cheris. Women andMen Speaking: Frameworkfor Analysis. Rowely, MA: Newbury
House, 1981.
composition classroom to determine how feminine rhetoric differs from masculine rhetoric
and the implications of these differences.
Because past research of feminine rhetoric has centered on public and professional
rhetors—female politicians, female scholars, andwriting teachers (Campbell; David;Dow
and Tonn; Key; Kramarae; Lakoff; Schowalter;Wagner)—^no evidence focuses on feminine
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rhetoric and the writing of college students. Because teachers are preparing the leaders of the
future, pedagogy chosen by instructors and illustrated in textbooks must be considered as
well as the languageused by studentswho enroll in composition classes. These choicescan
provideor deny the opportunityfor youngwomenandmen to value all types ofrhetoric.
This thesis focuses on student essays in Iowa StateUniversity's English 105,part of
the First-YearCompositionProgram, to determine if womenand menwrite differently.
Three initial reasons propelled this study: 1) to fill gaps in previous research, 2) to influence
pedagogy to empower women's rhetoric for its inclusion into the "rhetorical tradition," and
3) to fulfill my ownacademic curiosity. Although scholars havecompleted countless hours
of research andwriting relating to feminine rhetoric and communication, women'swriting
lacks the recognition andequity of theirmale counterparts. This study attempts to
foreground feminine rhetoric in college composition. The additional efforts of investigation
of feminine rhetoric present the opportunity for increased recognition of an alternative
rhetoric. Theanalysis of student essays, reflections, and questionnaire willprovide the
mformation onwhether women and men write differently, and hence influence theinclusion
of feminine rhetoric aspartoftherhetorical tradition and pedagogical practices. With the
recognition of feminine rhetoric in student essays, academia has theopportunity to
acknowledge andaccept feminine rhetoric as a viable rhetorical style.
The majority of research on rhetoric originates from scholars in academia, who hope
to improve theory and pedagogical practices. In turri, the achieved knowledge improves the
scholar and is transferred to the students. Helene Cixous writes, "Receivers are what they
have received" (1249). FollowingCixous's thought, I believeda place to investigate
feminine rhetoric is in the compositionclassroom becausethematerial presentedis the
information students commonly receive, learn, pr^tice, andtakewith them. Given problems
occurrmg with the traditional view of rhetoric, three research questions emerge and are the
core of this research effort:
1. Are there noticeable differences between women's and men's written
essays in terms ofcontent, organization, evidence, and stylistic choices in
English 105? If so,what are tljey?
2. Ifwriting differences are evident, are women consistently demonstrating
what researchers label as femimne rhetoric?
3. Ifwriting differences are prevalent in student essays, should teachers
recognize feminine rhetoric in the college composition classroom?
In analyzing the data, I hypothesize thatthe students' papers will show gendered differences
incontent, organization, evidence, and stylistic choices as former research has proclaimed.
The results of the analysis will help me answer the questions offered by Bizzell and Herzberg
and David: Are women contributing torhetoric intheir own style, and if they are, how and
what are they writing?
The Importance: Recognition, Respect, Acceptance
Cheris Kramarae writes in her 1981 book:
Women's speech is devalued. Women's words are, in general, ignored by
historians, linguists, anthropologists, compilers of important speeches, news
reporters, and businessmen, among others. People who control public-
speaking platforms and public airwaves have effectively restricted women's
access to these resources. In more private settings also, women are more
likely than men to be interrupted or ignored, (xiii)
Although Kramarae focuses mainly on spoken lai^guage, her claims can also relate to the
writtenword. While female writers have made progress in the last eighteen years since
Kramarae's publication, has the written word changed enough that women or men are able to
use what researchers call feminine rhetoric without being criticized for being weak? Another
questionto consider is ifwomen choose to retain the use of "masculinepatterns," are the
female writers still being viewed as harsh and insistent?
The main purpose of this study is to investigate whethercharacteristics researchers
are labelingas "feminine" are apparent in first ye^ composition essays, how students
perceive themselves as writers, andhow theyanalyze the rhetoric they produce. In turn,
fulfilling mypurpose mayleadto fiirther investigation ofpedagogical strategies that are or
arenot allowing feminine rhetoric in the classroom. In the realm of language, women "have
hadlittle chance to introduce an alternative rhetoric to public speech" (David 155). Also, as
noted, "it is more difficult fornewfeminist schol^s to have theirresearch accepted or voiced
through traditional academic methods—possibly making academia a less viable option. How
cannewfemimst rhetorical scholars establish a record of scholarship andresearch while
engaging in alternative methods and practices?" (Wertanen, Siebert, and PhiUips). A step
toward answering this question may lie in the composition essays. Perhaps this study can
begin the process of change.
Teachers can make a difference. Cixous's belief of the effect on the "receivers" from
thepresenters (teachers) mentioned above directly relates to this study. If teachers continue
to teach rhetoric dominated by traditional male techniques and strategies, they risk silencing
students. On the otherhand, if feminine rhetoric is apparent and recognized, women will
likely be in positions to makedecisions concerning language andrhetoric, thus becoming a
part of the rhetorical tradition. The recognition of alternative rhetoric in the composition
classroom holds importance of its own: students would be greatly influenced sincemostare
in their first year of college; students would haveempowerment as writers, both for self-
expression andgrades; traditional hierarchical structures canbe dispelled; those who would
choose, orwould liketo choose, alternative writing methods would not riskbeing
"nonacademic"; and teachers canavoid blocking; students' thought processes with
designated schemata. The classroom is the place to lay the foundation for change; it is a
place where future scientists, engineers, politicians, and teachers may bereceiving the tools
tomake changes—changes inacceptance ofdifferences inwriting aswell as in the world at
large.
TWO
LITERATURE REVIEW
The events in our lives happen in a sequencein time but in their significanceto ourselvesthey
find their own order.. .the continuous thread ofrevelation.
Eudora Welty^
The main purpose of this study is to determine whether feminine rhetoric is apparent
in student essays writtenin the first-year composition classroom. Whilean abundance of
research has been conducted concerning feminine rhetoric and theworkplace andgeneral
academic theory, themajority of research does not include feminine rhetoric in composition.
Because of this lack of relevant literature, a fewgenerative textsprovide a concrete basisfor
defining feminine style andrhetoric, which in turnserved as a guide for this analysis of
students'writtentexts. A reviewof women's andmen's rhetorical styles, strategies, and
factors that mfluence language choices v«ll follow. The research in thefollowing simimary
includes linguistic and rhetorical perspectives because both play anequally important role in
defining feminine rhetoric imperative for this study.
Are Women Even Contributing?
Women havemadegallantstrides sinceVirginia Woolf s plea for a roomof her own.
To say that women are not writing would bepreposterous. However, Georganna Ulary does
not hesitate topoint outthat "women typically have been the ones stifled by patriarchal
discourse" (129). Ulary continues, "As a result ofthis patriarchal mastery, women are left
The Quotable Woman. Philadelphia: Running P, 1991.
with no voice of their own. They are forced to conform to the 'law' that has been instituted
bymale subjects" (130). These statements create a quandary: Womenare writing, but what
and how are womenwriting? In order to be heard, are womendenying their true voices to
conform to the patriarchal dominance?
Duringmy courseworkin rhetoric, I noticedthe dominantpresence ofmales,
particularly in rhetorical theory. Furthermore, the absence ofwomenrenders important gaps
in scholarship. Two specific gapshavepropelled me to investigate feminine rhetoric in the
academy. Patricia Bizzell andBruce Herzberg, editors of The Rhetoric Tradition: Readings
from Classical Times to the Present^ suggest thatthere is nomajor rhetorical theory from
women; therefore, are womenevencontributing (1224)? Additionally, Carol Davidpoints
outthat"thereis no clearly developed women's style thatrepresents theirindividual
personalities andthepower of persuasion" (156). In response to Bizzell andHerzberg, why
do these beliefs exist? Although Lunsford, and other researchers, attempt to answer the
question, rhetoric labeled "feminine" remains on themargins of the "traditional rhetoric"—
rhetoric dominated andcreated bymales. In response to David, whatcanbe done to fill this
gap and develop anacknowledgeable woman's style? The starting point for investigating the
gaps is to examine wnting completed ina course designed to improve writing skills while
encouraging individuality.
Feminine Style from the Linguistic Perspective
Linguists and rhetoricians studying language both agree that culture and society
influence the choices one makes in relation to language. "Most ofthe ways in which we
speak are determined by factors beyond our control, such as the way we were brought up, the
type ofeducation we have had, the sort ofjob we had, the exposure we have to different
speech styles—all ofwhich are largely related to socioeconomic factors" (Mills 93). While
linguistic research is concerned primarily with speech, knowing the feminine characteristics
of speech is important because everyday speaking influences how we communicate,
including writing.
Linguistic researchers agree that different use of syntactic construction differentiates
women and men (Key; Lakoff; Tannen).^ Some women are known touse more intensifiers,
expressive forms conveying emotion rather than evaluation, and hyperbole (Key 67).
Additionally, women refer to possibilities and probabilities (e.g., can, could, shall, should,
will, would,might,may) (Key 68). MaryRitchie Key points out that "females usemore of
thesewords that show indefiniteness, inconclusiveness, and imcertainty" (68). Robin
Tolmach Lakoff reiterates this stance by adding other feminine style characteristics: forms
that convey imprecision (e.g., so, such), indirect clauses andphrases to avoidany
commitment to an opinion, and indirect statements that demonstrate politeness by the
speaker/writer and allow for interpretation by the audience. Other characteristics of feminine
style include tag questions and hedges, whatLakoffterms "deferential politeness" (37). Key
adds, "Women tend to add tag questions, not because of lack of information but to reinforce
the feminine image of dependency and the desire notto appear aggressive or forward" (69).
Linguistic researchers also view code switching asa characteristic of feminine style. Women
have the ability to use nonstandard forms in some contexts and standard forms in others.
This iswhyin formal contexts women arerarely distinguishable from males; women are
It is important to clarify that neither theresearchers nor I can generalize for all women and men. These
researchers, I conclude, are speaking from aradical feminist perspective. Laura J.Gurak and Nancy L. Bayer
distinguish the radical feminist perspective as the theory that values the characteristics "traditionally associated
with the feminine (e.g., nurturance, pacifism, humanism, gentleness, intuitiveness)" (264).
following the dominant male pattern to be viewed as competent and increase the likelihood
of their success (Trudgill 183). Somefeminine characteristics emphasizedby linguistsare
limited to oral phenomena; however, different syntactic constructions can be found in
women's writing.
Feminine Style and the Written Text
An important text providing an extensive and clear focus on feminine style within
written rhetoric is KarlynKohrs Campbell'sMenCannotSpeakfor Her, Volume I.
Campbell centers her critical study on female rhetorsof the late nineteenthand early
twentieth century feminist movement; she examines earlyfemale rhetors because they used
rhetoric to gain access to the traditional maledomain in the publicandpolitical spheres. This
positionof early rhetors is an important aspect to consider, not only for the characteristics
Campbell provides, but also because this study centers on thewrittentext occurring in the
traditional maledomain of academia. Campbell believes the feminine style emerges outof a
woman's experience. Theuse of anecdotes, the development of ideas inductively, using
examples and experiences, and a personal, friendly toneare characteristics of the feminine
style. This form ofwriting canbetermed feminine because women's experiences are the
basis for their discourse as opposed todiscourse characterized byanauthoritative or
aggressive style. Aggressiveness—^being clear and concise—^has been traditionally viewed
as amale characteristic and continues tobeone tothe standards of rhetoric today.
Nevertheless, Campbell is careful topoint out that this style isnot for allwomen orfor
women only. She writes, "It [feminine style] has been congenial towomen because ofthe
acculturation of female speakers and audiences" (14).
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In response to Campbeirs 1989 publication,Bonnie J. Dow and Mari Boor Tonn
discover a gap in scholarship between the feminine rhetoric of today and the early rhetors
who were striving for reform. Dowand Tonn view contemporary feminine style as
identifiable andas an alternative mode of reasoning, notjust as a style created to relate to
nontraditional audiences inexperienced in thepublic domain, as feminine language was
viewed during the suffrage movement. In agreement withCampbell, DowandTonn believe
the goal offeminine rhetoric is empowerment. Writers who use concrete examples and
experiences encourage audience participation and reliance ontheaudiences' ovra experiences
and instincts to form their ovra conclusions without heavy persuasiveness ofthewriter. Dow
and Tonn's interpretation of feminine style reiterates Campbell's position; however, they
add characteristics dravra from avariety ofcontexts. Feminine style uses colloquialisms,
humor, personal anecdotes, narratives, and analogies. Furthermore, the style relies on family
values—concrete examples and reasoning that relate tomotherhood/child rearing. Dow and
Tonn explain that women who use contemporary feminine style can use their practical
wisdom from theprivate sphere and apply it tothe public sphere.
As a follow-up toher original work and following Dow and Tonn's publication,
Campbell continued her investigation offemale speakers with a 1994 edited publication
Women Public Speakers in the UnitedStates, 1925-1993. Adding to the feminine
characteristics ofthe early rhetors, she discovered that feminine language also includes
communication that ispersonal, experiential, participatory, emotional, and egalitarian. In
opposition to the traditional pattern, some women tend to process inductively—develop, then
generalize (xix).
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Feminine Style and Surrounding Influences
During the first halfof the twentieth century, the public discourse community was not
an arena for women. David describes the early rhetoric taught in colleges as a "'plain style'
with its emphasis on vigorous and forceful prose" and notes that these features are associated
withmale rhetoric (154-55). On the other hand, females developeda more indirect,
cooperative, and emotional style ofcommunication. However, any rhetorical practices
differingfrom the mainstreamwere considered inferior (Campbell, Women xviii). Language,
developed by men to "reflect their own concerns" (Bizzell andHerzberg 1225),perpetuated
the subordinationof women;womenwere encouraged to learnwhat men learned rather than
employ strategies oftheir own. Ifwomen chose to use the traditional discourse, they were
considered "unfeminine"; if they chose not to use it,women were considered unintelligent
and not taken seriously (Campbell, "Sound"). Lakoffdefines this double standardas a
"razor's edge": ifwomen playthe game, theyaretoomasculine; if theychoose not to play,
theyare ineffectual in their professional lives(210-11). Using the traditional standards wasa
way forwomen to gainauthorship andat least be heard. Joanne Wagner explains that"once
women had learned to express themselves as men did, it would be difficult to convince them
to limit their discourse to 'appropriate' subjects and socially sanctioned settings" (191).
Thus, what some women mayhaveviewed as abandoning a authentic feminine discourse was
really away to use thedominant structure's tools (language) for the advantage ofwomen and
their strides to communicate inthe public sphere. Carole Spitzack and Kathryn Carter
discuss this different-role phenomena using Elaine Schowalter's description;
"Women," Elaine Schowalter explains, can then beseen notaspersons who
are "insideand outside themaletradition; theyare insidetwo traditions
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simultaneously." The "bilingual" nature ofwomen's communication is called
upon in differing contexts and in various degrees, depending, in the case of
leadership, on the extent to which women's experiences are given a voice.
(415-16)
Debra L. Peterson reiterates the women's dual position in discourse: "For a female rhetor to
appear credible, she must either find a public role that reaffirms her femininity while giving
her authority to speak or she must assumea personaacceptable for both men andwomen"
(384).
While it is apparent that women change rhetorical styles in order to have a voice,
Ularybelieves that this is a disadvantage to women. Ulary finds fault with our language
system dominated by males that views women's discourse styles and practices as inferior,
leaving women without a true voice: "As patriarchal and phallo-centric, the law'^ is
programmed to restrict women's free play of languagewhile men 'have the law on their side
and they don't hesitate,when the occasionrises, to use force,' to lay down the law to
women" (133). Ulary continues to point out thatthetraditional mode^ silences women's own
desires; ratherher desiresbecome thoseof the other(man):
Because ofthis, they [women] lackboth autonomyand self-recognition.
Consequently, "ifwomen are defined [and desire] according to masculine
interests, given noplace as active self-defined subjects andno language to
speaktheir specificity, thenhowis change possible?" In their efforts to resist
"^Law is the structure and order in our psychic and material lives. As Ulary explains, "this is the law that sets
the parameters outlining what iscommunicable and what isnonsense" (132-33).
Ulary defines the traditional mode as "rational, representational, logical structure oflanguage (i.e., the
symbolic ormasculine structure)" (130).
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the patriarchal symbolic (what Lacan calls the master's discourse) women are
prone to adopt the hysteric's discourse^ both somatically and verbally, astheir
only defense: "within patriarchal cultures and representational systems there
is no space and few resources women may utilize in order to speak, desire,
and create as women" (131)
In concordance with Ulary's beliefs, David writes, "There is no clearly developed woman's
style that represents their individual personalities and the power ofpersuasion" (156). Two
contemporary feminist literary scholars represented in Bizzell and Herzberg's history of
rhetoric anthology, Cixous and Julia Kristeva, attemptto describeand exercise "woman's
language" (emphasis mine).
Cixous's main premise, although Bizzell and Herzberg do not see her as a rhetorical
theorist, is to define and demonstratea newway of using the language: "a womanmust write
herself (Cixous 1232). However, Cixous knows thereality of thispremise, "There'sno
room for her if she's not a he" (1241), Nevertheless, Cixous claims that women must
discover the "desires" Ulary discusses above, imcensor herself, recover herself...get "back
hergoods, herpleasures, herorgans, herimmense bodily territories which have been kept
under seal"(1236). Thereturn to her own desires willrelease her from guilt...guilty from
desires, from frigidity, too maternal ornot enough (Cixous 1236). The conformity described
by Wagner, Spitzack and Carter, and Peterson isprecisely what Cixous argues against.
Women have always "frmctioned within," and therefore, it is time that women's language
rejects themale-dominated systems (Cixous 1240). Cixous calls for thetime "forher
Feminine language, opposed to the masculine symbolic, that is "the expressive, affective, drive-related
experience ofhuman subjectivity" (Ulary 130).
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[woman] to dislocate this 'within,' to explode it, tum it around, andseize it" (1240).
Cixous's vision ofa language that is distinctly female is somewhat of a Utopia; she fails to
succinctly describe and/or explain how one should write from thebody, nordoes she explain
how todiscover if a woman is truly writing from the body.
Knsteva, differing to some extent from Cixous, highlights thepresence ofwomen but
questions if a distinct feminine language is possible. Kristeva does notsee thegap that
Cixous sees in traditional rhetoric. While Kristeva is interested in what it means to be a
woman, she is equally committed to dismantling all ideologies (Kristeva 1255). Inother
words, Knsteva calls fora type of "reconciliation" (my emphasis) where women break down
the walls of ardent feminism and where men and women borrow from each other—similar to
Peterson's position previously mentioned. Whereas Cixous would criticize this borrowing,
Knsteva would see this "reconciliation" as away to use "the dominant's tools" against those
who dominate and make language decisions. Kristeva encourages women to
"counterinvest":
She may, by counterinvesting theviolence shehasendured, make of herself a
'possessed' agent of this violence in order to combat what was experienced as
friistration—^with arms which may seem disproportional, butwhich are notso
incomparison with the subjective ormore narcissistic suffering from which
theywill originate. (1262)
Knsteva considers itworse for women to try to create something new—a new women's
language—only to be ignored and remain unacknowledged in the broader scope ofthe
rhetorical tradition.
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The research presented above provides a selective, but important, foundation for the
analysis of thestudents' written essays. The students involved in this study constitute a new
generation ofwnters—a generation that has voiced, somewhat naively inmy opinion, that
inequity between women and men is something ofthe past. Ironically, the inequity ofthe
past iswhat has denied women writers from having a rightful place inthe history ofrhetoric.
Elaine Schowalterwrites in "The FemaleTradition" that a lack of female tradition is a result
of lacking a collective history:
Each generationof womenwritershas found itself, in a sense, without a
history, forced to rediscover thepast anew, forging again and again the
consciousness of their sex. Given this perpetual disruption, and also theself-
hatred that has alienated women writers from a sense ofcollective identity, it
does not seem possible to speak of a 'movement.' (273)
Schowalter finds difficulty studying feminine writing for two reasons: one, the past research
is inaccurate, fragmented, and partisan" because only the "great novelists" have been
studied ; and two, past research has had difficulty studying women's writing because ofthe
researchers' tendency to follow the societal influence on the feminine (271). Schowalter's
points relate directly to this study: one, ifonly the "greats" have been researched, who were
mostly novelists, then there is plenty ofroom for the study ofthe average writer, especially in
composition; and two, societydoes indeed have art influence on howwomen andmenwrite
as well as how their wnting isanalyzed. Analyzing essays written by women and men in the
classroom is abeginmng step to discovering ifwomen and men do write differently. And
Schowalter is referring to Jane Austen, the Brontes, George Eliot, and Virginia Woolf. It is important to note
here that since this publication, more research has been completed on women. However, Schowalter's point
that more consistent research is needed to truly gain asense ofhistory is well taken.
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answering this could be a step toward gender equity, and hence give recognition, respect, and
acceptance to alternative types of rhetoric.
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THREE
METHODOLOGY
Thishas alwaysbeen a mottoof mine: Attempt the impossible in orderto improve your
work.
Bette Davis
Writing is a communication tool. Wewrite to convey meanings, thoughts, feelings,
andbeliefs; through writing, people discover what theyhave to say. Essentially, the reasons
whywomen andmenwrite do not differentiate themfrom eachother. However, some
researchers believe thathowand what women and men write canbequite different. The
question thenbecomes, do differences exist between women's and men'swriting in
particular contexts, and if so,what are they? This initial question sparked mycuriosity,
challenged my knowledge base, and propelled me into this study of first-year composition
students' essays at IowaState University.
Context
The study took place at Iowa State University (ISU), a large Midwestern land-grant
university, during the spring semester of 1999. Two sections ofEnglish 105, the second
semester of theFirst-Year Composition program, were the classroom sites, andI wasthe
instructor. I chose this context for two reasons: one, ISU is where I am completing my
graduate work, which allowed me "freedom ofaccess" (Doheny-Farina and Odell 511); and
two, the classroom isauncontrived setting where researchers can "investigate phenomena in
the social contexts inwhich these phenomena routinely occur" (Doheny-Farina and Odell
506). With approval from the umversity's Human Subjects Board, the students were invited
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to participate in the studywith a consent memo detailing the purpose, their voluntary
participation, andtheiroption to exit the study at anytime (see Appendix A). Their
signatures of participation andpermission provided access to photocopying theirwritten
essays, giving awritten questionnaire, andreceiving a final reflection. At anytime, the
students could choose to exitthe study with no effect ontheir grades or instructor attitude.
Researcher Role
In the majority of researching situations, the researcher must account for her/his role
astheresearcher. Because I was the instructor ofthe classes that provided thedata, special
precautionary measures were taken in every aspect of the study. To offset researcher
subjectivity, special objectivity elements were designed into boththemethod for collection
and the resulting analysis instruments. However, CorrineGlesne andAlan Peshkin offer a
positive connotationto subjectivity:
My subjectivity is the basisfor the storythat I am able to tell. It is the
strength onwhich I build. Itmakes mewho I amas a person and as a
researcher, equipping mewith the perspectives and insights that shape allthat
I do asresearcher, from the selection oftopic clear through to the emphases I
make inmy wnting. Seen as virtuous, subjectivity is something to capitalize
on rather than to exorcise. (104)
In respect to Glesne and Peshkin's quotation and to precautions put inplace, I felt confident
going into this study. Ibelieve that academic and personal interest in the topic, integrity as a
researcher and writer, and desire toempower students through the use ofrhetoric could be
variables to makethis studya success.
19
Participants
The English 105 classroomconsistsof students from all colleges of ISU because
First-Year Composition is a requirement for all students priorto graduation. While nota
bonafide random sample, the students enrolled in a somewhat random order, representing a
cross-section of average 105 students. Nevertheless, the purpose of this studyis not to
provide overriding generalizations and conclusions for all female and male writers but to
investigate if a particular phenomenon is occurring in the composition classroom. The
participantgroupwas homogenous and included a total of 49 students, 17 females and 32
males. The participants were traditional college age students (females 19-25 years old and
males 19-24 years old); themajority were first year students (16 outof the17females and 28
out ofthe32males); andmost students were from the state where theuniversity is located
(13 out ofthe 17 females, with one from Germany, and 25 out ofthe 32 males).
Additionally, all oftheparticipants, except for thestudent from Germany, graduated from
U.S. high schools and have been exposed totraditional writing instruction; at least 12 percent
ofthe female and male students have had at least three years ofhigh school English prior to
attending the university. (See Appendix Bfor complete demographic information.)
Site
While Glesne and Peshkin advise against research studies conducted inaperson's
own backyard" (21), using one's own students has advantages that outweigh the negative
aspects. One advantage is time with theparticipants for theentire spring semester for
observation, knowledge ofthe content presented each day, and inits own way, an
"unobtrusive presence." This extensive time on site outweighs the benefits awarded tothe
casual observer, who may have been inthe classroom once aweek, orless. "Time atyour
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research site, ...time to build sound relationships with respondents—all contribute to
trustworthy data" (Glesne and Peshkin 146). Another advantage of a regular classroomwas
that the setting remained typical for writers in academia. The classroom policies remained
the same whether or not each student did or didnot participate in the study. Uponreceipt of
eachparticipant's consent, the studywas not mentioned again until the final exam date to
specifically offset the students being influenced by the study. However, if at any time a
studenthad questions, she/hewas not discouraged from asking. (The scheduleof activities
didnot change to accommodate this study.) Thirdly, by beingthe instructor of the
classroom, I wasaware ofmybehavior, theclassroom behavior, andthe daily tasks that
occurred throughout the sixteenweeks. Although observation wasnot a majorpart of the
data analysis, this time spent in theclassroom provided additional perspectives notavailable
to thecausal observer. Lastly, because of the lack of composition research on feminine
rhetoric conductedethnographically, the classroom site could be of interest to others in the
field ofteaching and researching viaa benchmark study capable of replication.
I was and am awareof the limitations of using my ownstudents and classroom site.
Under thecircimistances, I attempted to remain objective; however, I cannot necessarily
account formyunconscious wish to see something that may ormay nothave occurred. Any
research study mustface thepossible risks of subjectivity andresponse effects; mine is no
exception. Nevertheless, I accounted to thebest ofmy ability for elements that possibly
couldhave tainted this study in order to have a successful outcome.
Data Instruments and Collection
Stephen Doheny-Farina and Lee Odell point out that researchers "canstrengthen the
validity of their conclusions bya process called triangulation" (508). Based onthis.
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"methodological triangulation" was used employing three different methods to collect data:
students' written texts, a final reflection, and a questionnaire.
Student Essays
The first method of data collectionwas the students' written texts of four essays
assigned duringthe semester. The student texts represented first-hand, authentic material.
To keepthe study identical to the typical classroom, I did not change the assignments from
theoriginal semester plan. (See Appendix C for syllabus and Appendix D for assignment
sheets given to students.) Thestudents' essays were photocopied priorto anycomments and
filed for analysis after final grades were submitted. There were 296 total papers: four
separate assignments fromeachparticipant from the two sections of English 105. Essays
rangedin length from one to elevenpages.
Reflections
The secondmethodof data collection was the final reflection authored by the students
discussing their own rhetorical choices made onthe final assignment (see Appendix E). The
point ofthereflection was to provide additional data concerning thestudents' thought
processes as they composed the final essay. The final reflection was assigned at the same
time asthefinal essay so the students could track their own writing processes without a time
constraint. Each student received five points for completing thereflection; the five points
were built into thesyllabus beforehand for the student's final self-evaluation. To encourage
authentic, thoughtful, and honest replies inthe reflections, I arranged for the students to place
theirreflections in a sealed envelope on the final exam date. The last student sealed the
envelope and delivered theenvelope to the English department secretary; I retrieved the
envelope after reporting final grades. Interviews would have been the ideal incomparison to
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writtenreflections, but time constraints and studentavailability hampered the possibilities of
interviewing after the semester. Therefore, the final reflectionwas created to provide
answers that would have otherwise gone unknown. The material from the written texts will
bevaluable; however, the studentreflections were administered to explain phenomena (the
forthcoming results) that could not have been controlled because ofthe lack ofmaterial
provided abouttheir lives, their backgrounds, or their thoughts as theycomposed.
Questionnaire
While the student essays and reflections providevaluable, tangible data, a
questionnaire serves an invaluable purpose aswell; thequestionnaire canprovide datathat
may not be evident in their writing samples. Thequestionnaire—demographic questions,
questions using a Likert scale, andopen-ended questions—^provided background information,
personal characteristics of the students, and answers to contrived situations (see Appendix F).
From thegiven information, such asprevious high school and college English courses, it was
hoped that connections could bedrawn between experience and their present writing styles.
Also, the questionnaire provided anadditional means ofgaining knowledge ofthe students'
behavior characteristics and their beliefs concerning rhetoric. The questionnaire was
administered onthefinal exam day, and asbefore, students placed their questionnaires in a
sealed envelope to beanalyzed after final grades were reported. Special attention was given
to thecollection procedure to avoid any possibility ofconfounding variables.
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Collection ofData
In JennieNelson's study of writingprocesses in the classroom, she notes, "One of the
most important features distinguishing academic work from other tasks is that it takes place
inahighly 'evaluative climate' inwhich grades are exchanged for performance" (97).^
Student*s academic performance and actions result ingrades and had the possibility of
confounding this study. Forthis reason, out ofrespect for the students, and tonegate any
possible bias orunconscious analysis, all data were sealed until the students' final grades
were submitted. The essays were photocopied before instructor comments and placed infiles
until analysis for the study. On the final exam day, each student personally placed her/his
final reflection and questionnaire in separate envelopes. The last student sealed the
envelopes and delivered them to the ISU English Department secretary for retrieval after
submission of thefinal grades. The collection process was discussed with thestudents in
order toencourage honest and perceptive replies, as well as to protect the validity ofthe
study.
Method ofAnalysis
The analysis process began with a colleague coding each essay and removing the
names from each essay approximately one month after the final dates ofthe spring semester.
Individual essays were coded byclass and essay: each ofthe two class sections was "A" and
B respectfully, and each essay was designated 1, 2, 3, or 4. The essays were separated
into their respective piles designated by section and essay, and essays were randomly chosen
and given A1 for the first section, first assignment, A2 for first section, second essay, etc.
Nelson is quoting from Doyle W. "Academic Woric." Review ofEducationalResearch, 53 (2), 1983: 182.
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Onceall the papers were coded, a colleaguerecordedthe coding letter and number and
gender on one sheet and the coding letter and number with name of student on another sheet,
placingeach coded register in separate sealedenvelopes. The sheetswere taken and filed for
safekeeping until afterthe completed analysis. Mycolleague then removed the names of the
students from the essays. The reflections and questionnaires were not coded for anonymity
because thepurpose of them wasto provide a broader understanding of thewhy andhowof
the students' writing processes; therefore, the names on the reflections andquestionnaires
were necessary to compare the essays to the authors' reflections. In addition, if a question
arose about whata particular student wrote or about her/his thought processes, the reflections
provided an avenue for answers.
For two reasons, the goal of the analysis wasnot to review the papersfor traditional
organizational effectiveness, grammatical correctness, or overall achievement of the
assignment objective: one, the research intention was nottodistinguish right orwrong or
better orworse writers; andtwo, traditional organization and rules are based onmale
dominated theories and traditions. Instead, the analysis involved using anoperational
definition created to discover ifwriters in the college composition classroom are
demonstrating (or not demonstrating) the use of feminine rhetoric.
Unlike other empirical studies, I solely performed theanalysis and coded theessays
for the evidence ofthewnting characteristics. When creating the operational definition and
coding categories for this study, I implemented past research findings and additional writing
characteristics that became evident as patterns emerged inthe essays. The characteristics
from past research andevident patterns were objective and would cause little orno
discrepancy when coding. However, a few of the essays contained elements that could have
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included characteristics that were not easily distinguishable. At these points of contention,
two additional coders would have been the ideal solution. The additional coders could have
discussed the discrepancies and together they could have settled the disagreement, which
wouldhave been beneficial to the validity of the study. While I did take everyprecautionto
remainobjective and include characteristics that hadminimalsubjectivequalities, researcher
bias cannot be unacknowledged.
Additionally, a statisticaldata run was not employed for this study due to the large
number of variables resulting in lowcell points. While the lowcellpointsdid not render
themselves to statistical analysis, the resulting numbers from this exploratory studyled to
insights andthe creation of coding categories. Consequently, this study leads to replication.
Operational Definitionand CodingCategories
The background research discussed in thesecond chapter provided anoverall
foundation for theanalysis of this current study. The operational definition for analyzing the
students' essays is based ona similar schema developed byDavid in herstudy ofexecutives'
rhetorical strategies. David's analysis ofexecutives' texts inher study focused onthe
feminine aspects of content ("women's interests") and arrangement ("inductive"), choice of
evidence ("narrative orpersonal experience"), language choice ("metaphorical"), and tone
("non-combative and co-operative") (158). Because David's schemata for analyzing
executive rhetoric concentrated onthe characteristics of feminine rhetoric, it proved tobea
beneficial devicefor the currentstudy.
Past researchers have declared that feminine rhetoric has distinct characteristics:
language thatis emotional; arrangement that is inductive, non-linear; evidence that is
narrative, personal experience, or anecdotal; content that is related towomen's issues;
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syntactic construction that includes intensifiers, expressive forms, hyperbole, and
possibilities (i.e., could, shall, I think, etc.), and a tone that is cooperative (explanation as
opposed to argumentation) (Campbell; David; Key; Kramarae; Lakoff; Lunsford; Tannen).
In opposition, masculine rhetoric is characterized bywhat is knownas the traditional
rhetoric: unemotional, linear, straightforward, logical, deductive, analytical, factual, active,
aggressive, andcompetitive (David; Lakoff; Lunsford; Mills; Tannen; Ulary). Todetermine
if femimne rhetoric exists in the college composition classroom, the students* essays were
analyzed todetermine what they wrote about and how they wrote about it. Using the above
definitions, theessays were analyzed for the following specific characteristics: content
(emotional topics ortopics fraditionally related tothe female ortraditionally related tothe
male); orgamzation (deductive [thesis placement atthe beginning] orinductive [development
then generalization with delayed thesis]); evidence (narrative, personal experience, or
analogies); and wnting style (egalitarian, aggressive, intensifiers, emphasis, possibilities, or
questions [in placeof statements]). These factors were selected to determine if females
(and/or males) areusing characteristics researchers categorize as"feminine."
The first step began with analysis ofthe data for patterns based onfour characteristics
originating out ofthe definitions offemale and male writing styles mentioned above: 1)
Content: what type oftopics did the students write about—emotional, traditional female or
traditional male?; 2) Organization: what type oforganizational patterns did the students
follow ^the traditional deductive (male characteristic), inductive (female characteristic), or
another alternative pattern?; 3) Evidence: what type ofevidence did thestudents use to
validate their arguments—^narrative, personal experience, analogies, examples, etc.?; and 4)
Style: what werethe specific stylistic differences between female andmaletexts—^word
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choice, construction, emphasis, expression, etc.? Additionally, the average length ofeach
essay andtheuse of person wasnoted for comparison between females andmales. Table 3.1
shows the coding categories and the origins ofthe categories. While most ofthe categories
are from past research, I discovered additional patterns resulting in the categories added for
this study. A closer observation of tables in chapter Four will show thatnotall ofthe
characteristics listed in the coding categories were found in every essay. At the first reading,
the gender ofthe writer was unknown. In the results tabulation, the gender ofthe individual
essays was recorded to compare thepatterns. The second step was to review thereflections
and record what the students chose and why; topic, organization, evidence, and style.
Lastly, the questionnaireresults were reviewed and tabulated.
As I interpret and explain the data in the following chapters, I will utilize two
perspectives offeminist theory: radical (sometimes called weak cultural) and postmodern.
These two perspectives were chosen because I believe past research relating to feminine
rhetoric is based on radical feminism and because some recent researchers are utilizing the
postmodern feminist approach since the postmodern feminist approach does not emphasize
separate gendered characteristics. Postmodern feminists will analyze thesituation and use
the appropriate characteristics to achieve their objective—the characteristics can be feminine,
masculine, ora combination ofboth. The use ofthe term "feminine" in feminine rhetoric
relates to the qualities and techniques "traditionally" attributed to women; the term
femimst (term used with the various feminist approaches) is atheoretical approach used to
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Table 3.1
Coding Categories for Essay Analysis
Coding Categories Source for Category
Content/Topic: Women's interests (traditional) Campbell, David, Key, Lunsford
Men's Interests (traditional) Campbell, David, Key, Limsford
Emotional Campbell, David, Key, Lunsford
Organization: Inductive (delayed thesis) Campbell, Cixous, David, Lunsford
Deductive (beginning thesis) Campbell, Cixous, David, Lunsford
Stronger at end Added for this study
Non-distinguishable thesis Added for this study
Evidence: Analogies Campbell, David, Key, Lunsford
Examples Campbell, David, Key, Lunsford
Interviews Added for this study
Metaphors Campbell, David, Key, Lunsford
Narrative Campbell, David, Key, Lunsford
Opinion with Facts Added for this study
Opinion without Facts Added for this study
Outside sources (books, periodicals) Added for this study
Personal Experience Campbell, David, Key, Lunsford
Quotes Added for this study
Statistics Campbell, David, Key, Lakoff, Lunsford, Ulary
Surveys Added for this study
Television Added for this study
World Wide Web Added for this study
Writing Style: Straightforward prose David, Lakoff, Lunsford, Mills, Tannen, Ulary
Emotional prose Campbell, David, Key
Personal connection/experience Campbell, David
Intensifiers Campbell, David, Key, Lakoff, Tannen
Intensifiers 5+ and 10+ Campbell, David, Key, Lakoff, Tannen
"Veiy" "A lot" Added for this study
Non-gendered language Added for this study
Possibility Key, Lakoff, Tannen
Uncertainty Key, Lakoff, Tannen
Emphasis and Emphasis 5+ Campbell, David, Key, Lakoff, Tannen
Expletive Added for this study
Exclamatory Campbell, David, Key, Lakoff, Tannen
Passive voice Added for this study
Questions Key, Lakoff, Tannen
Questions as attention getters Added for this study
Questions vs. Statements Added for this study
Questions as transitions Added for this study
Rhetorical Questions Added for this study
Sarcasm Added for this study
Length of essay Added for this study
Use ofperson Added for this study
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empower women through research and the use of language. Both the feminine and feminist
definitions will guide my analysis of the data because they are components of the radical and
postmodern feminist approaches. In totality, all components can offer valuable insight into
the rhetoric occurring in the composition classroom.
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FOUR
ANALYSIS
"...I shouldn'tbewondering at all inwhich case myanalogies arepointless andprobably
wrong."
Female Student, ISU English 105
'I want an ad to be blunt and to the point..."
Male Student, ISU English 105
Mymain objective in this study is to determine the difference, if any, between the
wntings offemales and males ina college composition class via the discovery offeminine
rhetoric. The results will help me answer the question stemming from the readings and
comments of BizzellandHerzberg andotherprominent rhetoricians and researchers: Are
there differences infemale and male rhetoric? In the following chapter, I report the findings
from the data analysis ofstudent essays—four essay assignments given throughout the
traditional 16-week semester—student reflections, and a questionnaire completed by the
students ofEnglish 105, the second component ofISU's First-Year Composition. First, I
will briefly describe each essay and present the results highlighting the components
distinguishing the rhetoric and characteristics between females and males. Next, Iwill
continue the discussion with presentation ofthe reflection results highlighting the students'
reasons and justification for their writing processes. Finally, I will offer the results from the
questionnaire emphasizing the areas ofthe questionnaire that address the gaps found inthe
empirical data.
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Student Essays
As a requirement from the ISUFirst-Year Composition Program, eachstudent must
wnte 4,000-5,000 words or theequivalent ofsixto eight essays. The Department ofEnglish
Student's Guide toEnglish 104-105 stipulates that the student's general goals are to
"understand, identify, anduse key conventions ofacademic writing (e.g., format, level of
language, style, and documentation); construct different kinds ofarguments that include
logical, ethical, and emotional appeals; and write source papers analyzing a rhetorical
situation and identifying and accurately documenting appropriate source material" (3). As
research has shown, academic writing and constructing arguments are defined according to
past traditions predominantly influenced byapatriarchal society. However, some past
researchers have challenged the definitions precisely because of the dominant male influence.
Continuing the challenge, the following analysis will investigate if new definitions should be
wnttenaccording to what students are reallywriting in thecollege classroom.
This study includes analysis offour ofthe five essays assigned during the 1999 spring
semester. The first essay was anin-class essay and given prior to the beginning ofthe study;
therefore, it is not included in the data. The remaining four essays constitute the data results
(see Appendix Dfor Assignments 2-5). The four separate assignments from the two sections
totaled 296 papers. The results are from 290 papers; six papers constituted dead research
data because ofmissing pages from errant photocopying or unclear print resulting from low
quality printers. The authentic setting ofthe classroom and actual student writing
assigrmients provided awealth ofdata to study the style and rhetoric ofyoung women and
menin a largeMidwestern university.
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Assignment #2: Analysis andEvaluation
The objective of the first essay under analysis was for the students to analyze and
evaluate two articles printed in theirclass textbook.^ The students' tasks were to read,
summarize, analyze the authors' positions, and evaluate which author provided the stronger
argument. Other than instructions to summarize in their own words and provide evidence to
justify their evaluation, the studentswere not givenexplicitdirectionson how to write or
organize the essay. Becauseboth articlesthe students analyzed were on drug legalization,
content of the students' written essays was irrelevant to this first essayanalysis.
Additionally, because every student read and analyzed the same articles, evidenceused to
support their arguments was also irrelevant. Therefore, content and evidence were not
analyzed for differences amongfemales andmales. Of particular consideration for this first
essay were the features of organization, style, length, andperson.
Organization, Aspreviously mentioned, some researchers agreethat onedifference
between female andmale writing is thepresence of inductive versus deductive organization,
and one of the simplest ways to analyze thisphenomenon is to determine where thethesis
statement is placed. The thesis at thebeginning (first or second paragraph) of anessay
followed bydevelopment ofthethesis may indicate a linear, straightforward presentation
(male characteristic), whereas a delayed thesis orthesis appearing atthe end (last paragraph)
ofan essay may indicate a collaborative stance offering all aspects ofthe issue before stating
the author's own purpose/position (feminine characteristic). Table 4.1 presents the thesis
placement results for the first essay. Ofthe seventeen total papers written by females
Ramage, John D. and John C. Bean. WritingArguments: ARhetoric with Readings, Fourth Edition. Boston:
Allyn and Bacon, 1998.
Table 4.1
Assignment #2: Analysis and Evaluation
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#
Female
n=17
% #
Male
n=29
%
Beginning 5 29 10 35
End 6 35 5 17
Other 0 0 6 21
Attempt 2 12 3 10
Not Distinguishable 4 24 5 17
and twenty-nine totalpapers written bymales, 29percent of thewomen placed thethesis
statements at the beginning compared to 35 percent ofmenwhoplacedtheir thesis
statements in the beginning paragraph. Thirty-five percent of thewomen placed thethesis
statement in the finalparagraph compared to 17percent of themen.
An interesting fact to note is theplacement of thesis in theposition "other," which
constituted placement inparagraphs other than thefirst and the last, usually prior to the
concluding paragraph. Of the twenty-nine men, 21 percent placed theirtheses in this
position. Essentially, anequal number ofmen had beginning and delayed thesis statements.
Women, onthe other hand, placed their theses either in thefirst or lastparagraphs. Another
important factor isthe nondistinguishable theses and/or attempts atthesis statements. Thirty-
five percent ofthe females did not have a clear thesis statement as did 17 percent ofthe
males. For example, a student wrote: "While one solution seems a little more plausible to
me, I stillreadbothessays withanopen mind, giving mea much better lookat each authors
[sic] viewpoints." While this example demonstrates that the student attempts towrite a
thesis statement, it is not viewed as aclear position statement. Ofnote, this attempt was
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located inthe final paragraph; no distinguishable attempt appeared inany other paragraph. It
appears that the author resisted making ajudgment and suggests twopossible conclusions:
one, theauthor hesitates witha position due to lack of confidence, indecisiveness, or
inexperience as awriter; ortwo, the author isdisplaying an objective stance seeing both
positions and not stating aposition toavoid bias by choosing one argument over the other.
Inaddition to thesis placement, overall organization did not differentiate significantly
between females and males. Inreality, among the total essays, there was minimal
consistency inorganization: 17 female writers exhibited nine different organizational
patterns, and 29 male wnters demonstrated eleven different organizational patterns. For
example, four females organized their essays with apattern consisting ofsummary and
analysis of article one, summary andanalysis of article two, andconclusion. Three male
wnters followed this same pattern. Another organizational pattern consisted ofsummary of
one article, summary ofthe second article, analysis/comparison, and conclusion. Four
women followed this pattern as did four men. The additional variety ofpatterns averaged
two to four women and men following each particular pattern. The variety oforganizational
patterns made it difficult to categorize the data to make any significant conclusions regarding
women's andmen's differingorganizational tendencies aside from inductiveversus
deductive inclination evident from the thesis placement.
Style. Due tothe eclecticism and the individuality ofeach writer, tabulating the style
ofeach essay was a daunting task. Inorder to investigate ifdifferences existed between
women and men, I began with a code list comprised ofwriting characteristics labeled as
feminine ormasculine speech according to past research. Writing characteristics fell into
three major categories: type ofprose, word choice, and style. Emotional prose including
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feelings and emotional overtones, is characterized as feminine; whereas straightforward and
directprose "with its emphasis on vigorousand forcefiil prose.. .us[ing] activeverbs and
avoid[ing] weak modifiers and qualifiers" is characterized as a masculine trait (David 154).
Wordchoicescomprised of intensifiers ("ly-words," and empty adjectives—^"a lot," "very,"
"so"), possibilities (could, shall, I think, etc.), and uncertainty (similar to hedges in speech)
are alsofeminine characteristics because women tendto use theserhetorical techniques to
attractothers to then writing—essentially, to get others to "listen" (Lakoff;Key; Tannen).
Similar to tag questions in speech, question intonation wascategorized as a feminine
characteristic also. In analysis, any typeof interrogative sentence (rhetorical, transitional, or
in placeof a declarative sentence) was noted. In relation to feminine rhetoric, however,
special notation wasmade to questions used inplace of declarative statements because of
their suggestion of tentativeness (Key 69). The coding listfor style also included emphasis
(italics, imderline, bold, etc.), exclamatory remarks, passive opposed to active voice, and
sarcasm. Thenumber of specific writing characteristics varied witheachessay, but thebasic
coding categories remained constant. When coding thewriters' styles, I revisited the specific
question: Dowomen andmenwrite differently?
Thestyle of the first essay analyzed did notoffer strikingly different prose between
females and males (see Table 4.2). Consistent with research, men used more straightforward
prose (active verbs, clear syntax, evident topic sentences and transitions) andmore expletive
construction ("There are," "It is" to begin sentences), suggesting anobjective, third-person
style. Women also followed typical feminine patterns suggested byresearchers: use of
questions, high amount ofemphasis insingle papers, and lower occurrence ofstraightforward
prose.
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Table 4.2
Assignment #2: Analysis and Evaluation
Females Males
n=17 n=29
# % # %
Straightforward Prose 3 18 8 28
Emotional Prose 2 12 2 7
PersonalConnection/Experience 2 12 3 10
Reasons: Facts 0 0 1 14
Reasons: Moral 2 12 4 14
Analogy I 6 1 3
Description (vivid) 1 6 0 0
Intensifiers 7 41 10 35
Intensifiers 5+ I 6 2 7
Intensifiers 10+ 0 0 2 7
Non-gendered language 0 0 1 3
Possibility 3 18 2 7
Sophisticated Language 0 0 2 7
Speaking tone/Slang 1 6 1 3
Uncertainty 2 12 4 14
Emphasis 2 12 3 10
Emphasis 5+ 2 12 0 0
Expletive 6 35 10 35
Exclamatory I 6 0 0
Passive Voice 1 6 6 21
Questioning 4 24 I 3
Questions vs. Statements 3 18 1 3
Questions as transitions 1 6 2 7
RiietoricalQuestions 2 12 1 3
Sarcasm 2 12 2 7
While certain patterns followed what researchers have found inthe past, certain
elements contradicted what I had originally hypothesized, although the numbers are not
statistically significant. Fewer women than expected used intensifiers ("very," "highly,"
"thoroughly," "extreme"); 47percent ofthe papers written bywomen had some intensifier
usage compared to 49percent of the essays authored bymen. Women also demonstrated less
uncertainty than men, yetused more questions asstatements (i.e., "Isn't this what we do to
all drunk drivers). Inaddition, women presented less evidence ofpassivity; less than 6
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percent of the women (one woman) showed a passive voice in their writing compared to 21
percent of the men.
Length andPerson. Researchers disagree on whether women or men are the more
prolific writers, although all researchers are careful not to depict one gender as better than the
other. In other words, more writing—longer essays—does not constitute a better writer. As
a way to view the differences between the genders, I tabulated the lengths of the papers and
calculated the average length for each essay authored by the individualgender. As Table4.3
shows, the average length for paperswritten by each genderwas almost identical: women's
essays averaged 3.75 pages in length compared to 3.78 average pages for men.
Coding the essays for use of personwas anothertechniqueto investigateif
differences existed. Thenumber ofwomen and menwriting in first person wasclose in
percentage (29 percent of women comparedto 28 percent of men). Themajority of men
wrote in third person and tabulated the largestmarginoverwomen (41 percent of men
compared 29 percent ofwomen).
Table 4.3
Assignment #2; Analysis and Evaluation
Female
n=I7
# % #
Male
n=29
%
Length (Avg. Pages) 3.75 NA 3.78 NA
First Person 5 29 8 28
Second Person 1 6 0 0
Third Person 5 29 12 41
First and Second Person 0 0 0 0
Second and Third Person 0 0 1 3
Third and First 6 35 8 28
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Assignment #5; RhetoricalAnalysis
The objective for the second essay under analysis was for the students to analyze a
text and/or medium ofdiscourse. They could choose an article, editorial, magazine,
magazine advertisements, ortelevision advertisements. The students had to analyze the
purpose, audience, and context ofthe medium. Because this essay was intended to give
students some individual autonomy inchoice ofmedium and structural choice, few
instructions were given with the exception "to focus your analysis in aclear manner" (see
Appendix D). Similar to the first essay, coding each essay involved analyzing organization,
writing style, length, and person. Inaddition, content—^the topic ofthe advertisement and
medium chosen ^was also considered inthis analysis because research has shown that
women tend to write about topics relating to the traditional feminine issues (family, children,
health, beauty, etc.) just as men investigate topics that relate to traditional masculinity
(sports, automobiles, outdoors, etc.).
Content. Table 4.4 illustrates the tabulated results for topic choice. Not surprisingly,
women andmen chose topics related to thetraditional feminine ormasculine norms: 17
percent ofmen wrote about automobiles with no women writing on this topic; similarly, but
somewhat unexpected knowing howwomen's athletics are becoming more visible, 17
percent ofthe men wrote about sports with no women writing on this topic; and 3percent of
the men (one man) wrote about health and beauty compared to 24 percent ofthe women.
Even when the one man did choose atopic within the category ofhealth and beauty, his
advertisement was Irish Spring Sport, adeodorant soap "for someone that is constantly
pushing his/her body to the outer limits.. .in physical activity." Two topics that are not
necessarily related to gender preference are alcohol/tobacco and entertainment, yet more men
Table 4.4
Assignment #3 RhetoricalAnalysis
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#
Females
n=17
% #
Males
n=29
%
Alcohol/Tobacco 1 6 5 17
Automobiles 0 0 5 17
Entertainment 1 6 4 14
Fashion 1 6 0 0
Food 2 12 0 0
Health and Beauty 4 24 1 3
Magazines 2 12 1 3
Sports 0 0 5 18
Other 6 34 8 28
wrote essays onthese topics. The two women who did choose these topics analyzed an
advertisement for Bacardi Rum ("because rum is what women drink") and television
commercials during the Grammy Awards. Men, incomparison, wrote on alcohol
advertisements in Playboy and Esquire, Swisher Sweets in Car andDriver, and television
conmiercials during a basketball game and the Super Bowl.
The nimabers ofwomen and men who chose aparticular type ofmedium did not
differ inremarkable ways (see Table 4.5). For example, 88 percent ofthe women who chose
magazines is somewhat smnlar to the 66 percent ofthe men who chose magazines. While
the numbers may be close, the type ofmagazine distinguishes female and male interests.
Overwhehningly, women chose what society deems as "women's magazines": Bazaar,
Cosmopolitan, Glamour, GoodHousekeeping, Seventeen, Mademoiselle, and Maxim. Only
two women strayed from the traditional female magazines, using National Geographic and
Fortune, In direct opposition to women but fitting the societal stereotype ofthe "guy
magazine, men chose Car andDriver, Esquire, Men's Fitness, Muscle Fitness,
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Table 4.5
Assignment #3 Rhetorical Analysis
Students' Choice ofN edium in Number and Percentage
Females Males
n=17 n=29
# % # %
Television 1 6 8 28
Newspaper 1 6 1 3
Magazine 15 88 19 66
Other 0 0 1 3
Playboy, Roadand Track, Runner's World, Slam (basketball). Sports Illustrated, and
Wakeboarding. Other male choices included magazines that are notnecessarily gender
specific, Time and Newsweek^ butnowomen chose these particular magazines.
Organization. At this level of education,most students would have had at least four
years ofEnglish education, whether in highschool orprevious college courses. In turn, one
could presume that the students would have had some previous instruction onorganizing
compositions, essays, and conventional writing genres. Therefore, the students were not
given explicit instructions on how toorganize their writing, as with all ofthe English
assignments given to the participants ofthis study. This teaching philosophy is my own and
stems from my beliefthat students need autonomy to not only be successful inwriting, but to
enjoy it as well. Fortunately, this philosophy also complements this study because students
could write without my specifications, inturn allowing for fewer response effects.
Using the thesis placement as anindicator for organizational patterns, the analysis
shows that students demonstrated more traditional organizational patterns than they used in
Having completed acertified educational program as an undergraduate and being an educator with teaching
experience at the middle school, high school, and college level, I feel confident to make this assumption.
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theprevious essay (Table 4.6). Of the seventeen female writers, 70 percentplacedthe thesis
statementin the openingparagraph. Ofthe twenty-nine males, 66 percent also placed the
thesis at the beginning. Interestingly though, four of thenineteen males (14percent) who
hadtheirthesis in the opening paragraph hadclearer, more explicit statements, which would
have made better thesis statements, at theend of their essays. Furthermore, 17 percent ofthe
menclearly had their thesis statements at the endof the essay—an indication of inductive
organization (a feminine trait)—compared to onlyonefemale (6 percent). An additional
discovery in theanalysis of thesecond essay was thedominant pattern of theclassic five-
paragraph essay—a traditional organizational pattern.'' Following what one might expect
from past research, theresults show that the writing of21 percent ofthemales resembled the
classic five-paragraph essay. Eighteen percent ofthe women also organized their essays
following this pattern. Although thesmall numbers may seem insignificant, themere fact
Table 4.6
Assignment #3 RhetoricalAnalysis
#
Female
n=17
% #
Male
n=29
%
Beginning 12 70 19 66
End 1 6 5 17
Other 2 12 0 0
Attempt I 6 3 10
Not distinguishable 1 6 2 7
Stronger at end 1 6 4 14
The five-paragraph essay consists ofan introductory paragraph, three-paragraph body, and aconcluding
paragraph. Most often the thesis ends the opening paragraph stating the three points the writer will present in
the body ofthe written composition, the organization isdeductive, and ends with aclear conclusion. The
classic five-paragraph essay corresponds with the style ofmale rhetoric.
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thatthere is some evidence thatwomen andmenwrite differently at times andat other times
they showevidence of similarities is noteworthy.
Style. Because the essayassignment allowed for student choice, the topicsvaried as
did the descriptions, wordchoice, and styleof the individual writers. Table4.7 on the
following page presents results similar to thefirst essay; the numbers are notoutwardly
indicative ofmajor differences. Consistent with research that men write objectively and
concretely, male wnters used straightforward prose (17 percent), expletives (45 percent), and
incorporated descriptive language ("propagandist," "narrates," "utilizes animated sound and
vision") in theirprose more thanwomen. However, menalso demonstrated theuseof
emotional prose (17 percent), personal connections (10 percent), intensifiers (17 percent),
empty adjectives ("very," "a lot"), possibilities ("I think," "probably," "itmay bepossible"),
and passivity—all characteristics typified as feminine. In contrast, women didnotexhibit the
rhetorical style typifying male characteristics, with the exception of41 percent ofwomen
using expletives. Womendid, however, follow the traits characterized as feminine: 47
percent ofthe women used intensifiers ("great," "extremely," "desperately") compared to 17
percent ofmen; women used words indicating possibility ("perhaps," "may," "might," "looks
as though"); and women also demonstrated passivity in their style (18 percent).
The coding list and table (Table 4.7) provide avaluable tool for comparison ina
structured format, but what the table cmmot depict is the eclectic descriptions and word
choice that truly distinguished the two genders. Female and male writers perpetuated the
gender stereotype created by the patriarchal society. Women writers confirmed Key's
findings (69) and used words that revolved around beauty, feminine characteristics, and
Table 4.7
Assignment #3 Rhetorical Analysis
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Students' Choice ofWriting C laracteristics in Number and Percentage
Female Males
n=I7 n=29
# % # %
Straightforward Prose 0 0 5 17
Emotional Prose 0 0 5 17
Personal Connection/Experience 1 6 3 10
Analogy 1 6 0 0
Intensifiers 7 41 5 17
Intensifiers 5+ I 6 0 0
Intensifiers 10+ 0 0 0 0
"Very" "A lot" 6 35 6 21
Possibility 6 35 5 17
Uncertainty 1 6 0 0
Emphasis 2 12 2 7
Emphasis 5+ 1 6 1 3
Expletive 7 41 13 45
Exclamatory 1 6 1 3
Passive Voice 3 18 5 17
Questions 2 12 3 10
Questions vs. Statements 2 12 0 0
Questions as transitions 0 0 0 0
Rhetorical Questions 2 12 2 7
Sarcasm 0 0 0 0
implied nonaggressiveness: "cuteness," "gentle," "calm," "delicate," "pleasant," "peace."
Female writers described women as "porcelain dolls, too delicate to touch," "provocative,"
and "love feeling sensuous and attractive." The female writers also viewed women's
purposes inlife as the male tradition has. Instead ofseeing the male dominance ofsociety
and the sexual stereotypes itperpetuates, one female writer wrote, "The purpose ofthis
magazine is to attract young women to look at the beautiful women in advertisements and go
out and purchase the newmake-up, perfume, or shoes, giving them the hope oflooking just a
[j/c] glamorous." The lack ofconfidence displayed by women in women's writing was
evident as afemale wrote, "I shouldn't be wondering at all in which my analogies are
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pointless and probably wrong." In contrast, male writers displayed characteristics of their
self-assurance.
Male writers followed what researchers deem as aggressive language—language that
is bold, denoting power and action. Most often, men used words relating to sports:
"aggressive," "soaring," "competitive," "athletic-looking," and "powerful slam." Male
writers described men as "subjects," "handsome wdth bulging biceps," and "athletic and
competitive." Like the female writers, men also perpetuated gender stereotypes in their
language:
The audience is men and only men. No woman would want their man to be
looking at this anyway [Sports Illustrated swimsuit issue]. Men are the ones
who read and look at SI.
Ofcourse being male, cars are a natural appeal to me. To some men this does
not. To some women cars are appealing, to most they are not [j/c].
Football is mainly watched by men.
In addition to the stereotypes portrayed, gendered language wasalso evident in essays
authored by men: sportsmen, businessmen, "the guys," and "he" versus the use of "she/he"
or another nongendered alternative.
Lastly, the word "beautiful" was used in different contexts for women and men. To
women, beauty was softskin, silky hair, dolls, scenery, and people. Tomen, beauty was a
"gold-shimmering car," a road in a sports car advertisement, and women. Womenused
words such as "bright," "flashy," and"wonderful" to describe people; those same words
were usedbymen to describe cars. A female writer described a car as an "athletic, stable,
and strong vehicle." Men described cars as "powerful to get you all upand salivating" and
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with "immaculate leather interior—a wonderful Utopia." Inthefew examples in theessays,
eachgenderdescribed cars in termsof the opposite gender.
Length andPerson. Comparable to the first essay, theaverage length of thepapers
was fairly equal (see Table 4.8): women averaged 2.79 pages, and men averaged 2.62 pages.
Contrary to the first essay, more women than men (in respect to the total number ofpapers)
used the third person objective intheir writing. Men also wrote inthe third person but an
almost equal number wrote in thefirst person. Thirty-one percent ofthemen wrote inthe
first person as opposed to only 18 percent ofthe women. Interestingly, 28 percent ofthe
male writers wrote in dual voices compared to 12 percent ofthewomen.
Table 4.8
Assignment #3: RhetoricalAnalysis
Female
n=17
# % #
Male
n=29
%
Length (Avg. Pages) 2.79 NA 2.62 NA
First Person 3 18 9 31
Second Person 1 6 0 0
Third Person 11 64 12 41
First and Second Person 0 0 3 11
Second and Third Person 1 6 1 3
Third and Fu-st 1 6 4 14
Assignment #4: RogerianArgument
The Rogerian argument is an alternative strategy to the classical argument. Named
after the psychologist Carl Rogers, the "Rogerian argument emphasizes 'empathetic
listening,' which Rogers defined as the ability to see an issue sympathetically from another
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person's perspective" (Ramage and Bean 183). The purpose of assigning this essay in
English 105was to give students the experience ofusing an alternative strategy in writing.
The objective of the third essay analyzed was for eachwriter to develop an essay that
addressed a controversial topic—atopic that mightbe out of the writer's comfort zone—and
delay her/his position until the end of the essay—somethingthat may be difficult for bold or
aggressive writers. As noted from previous research and from the description above, the
Rogerianargumenthas characteristics resembling characteristics of feminine rhetoric:
delayed thesis; nonthreatening, nonaggressive position; anduse of compromise. This
alternative writingstrategy provedessential for this study because it presented an avenue for
allwriters to attempt a different writing strategy, possibly one theyhadnever triedbefore.
Analysis of the topic choice, organization, and word choice could prove to be critical in
distinguishing the differences between female and male writers. For the first time in the
class, thestudents weregiven instructions on thetype of topic andthe audience (the audience
should resist the author's viewpoint) butwere notgiven a specific issueor information on
how toorganize the essay. Whether the students followed the designated pattern or
demonstrated a "personal writing style" was the major point of investigation.
Content. The instructions for thisessay were to "choose a topic in which youaddress
an audience that has strong psychological oremotional resistance toyour position" (Ramage
and Bean 188; also see Appendix D). I originally hypothesized that both women and men
would choose topics surroimding societal issues currently under debate: abortion, gay rights,
diversity issues, and similar issues regarding individual rights. I also hypothesized that the
female wnters would not strayfrom the traditional feminine issues andmenwould choose
Table 4.9
Assignment #4: Rogerian Argument
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Females
n=17
Male
n=31
# % # %
Alcohol 0 0 1 3
Animal 0 0 2 6
Children/Family 3 18 0 0
Laws 3 18 8 26
Marriage 2 12 0 0
Medicine 3 18 6 19
Science 2 12 2 6
Sports 1 5 8 26
Women's Health 1 5 1 3
Other 2 12 3 10
topics differing from thetraditional masculine issues. Table 4.9 designates themajor
categories andcorresponding numbers of the individual topics chosen.
Asdepicted inTable 4.9, women writers continued towrite on topics affecting
women, as expected; interestingly, mendid stray from masculine topics. Of the 17women,
18 percent (three women) wrote about medical topics (which the abortion issue was coded)
that included euthanasia and diet plans. Surprisingly, no female writer wrote about abortion.
Males registered 19 percent (six men) ofwriters with topics in the medicine category, two of
them discussing abortion and four discussing euthanasia. Thirty percent ofthe females
discussed topics related to children/family and marriage, but no males wrote on topics
relating to this category. Male writers, keeping with the traditional masculine topics, chose
sports-related topics that appearcontroversial to the certain sector interested in or
knowledgeable ofthe topic chosen; those who are uninterested or do not know the pertinent
details may not find the issue controversial. Male writers discussed topics ranging from
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professional athletesalaries and baseball hall of fame inductees to dove hunting and
snowmobile tractionaides. In comparison, onlyonefemale (5 percentof the total) wrote
aboutsports, and the topicwas children in sports (which couldhave alsobeencodedunder
children and families). The lastsignificant difference occurred with thecategory of law.
Eighteen percent of thewomen wrote about laws against gay parents, privacy issues (locker
searches), and capital punishment (immoral, inhumane). Male authors, 26percent, wrote
about laws involving hate crimes, limiting immigration, proposing English only, raising the
speed limit, hog confinements, sales taxes, and censorship. Overall, women chose topics
relating tohumanity orefforts that affect smaller, personal sectors ofpeople; one could say
that the topics females discussed were personal applied tothe legal and social issues that
affect other individuals. I cannot presume that the male topics do not relate to the individual,
most of the topics chosen bymen seem tohave more todo with business and large,
commercial establishments rather than the moral orethical responsibilities of the individual.
Organization. Orgamzation of theRogerian argument is different from theclassic or
traditional argument format. Consistent with the other essay analyses, coding ofthe essays
included thesis placement; however, according to the Rogerian strategy, the thesis statement
should have been in the last paragraph or near the end. For this reason, I expected to find
most theses in the last, second to last, or third to last paragraphs. In accordance with past
research, I expected to find more women following this pattern and more men wavering from
the pattern. Table 4.10 on the following page shows that while most women, 65 percent, did
place the thesis in the ending paragraphs, 18 percent placed the thesis in the opening
paragraph. Additionally, one female writer (6 percent) had aclear attempt at a thesis in the
first paragraph; in other words^ the writer's position was clear in the opening paragraph.
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Malewritersoverwhelminglyplaced the thesis in the final paragraphs, 84 percent. Onemale
writer (3 percent) placed his thesis in the first paragraph, and an additional two men (6
percent) stated their position in the opening paragraph.
Because the Rogerian argument differs from the traditional arguments most students
are taught, it was important to analyze how many students followed the organization strategy
(see Table 4.10). Furthermore, since one of the main concepts ofthe Rogerian strategy is for
the writer to compromise, the essays were reviewed for evidence of a clearly designated
1 ^
compromise in the writing. Ofthe female writers, 29 percent followed the exact pattern
designated in the textbook, complete with four paragraphs. Twenty-four percent of
the female writers demonstrated a variation ofthe pattern that included using more or fewer
paragraphs. One female writer did not follow the pattern; in fact, she presented a traditional
five-paragraph essay (following the traditional argument style). Ofthe seventeen female
Table 4.10
Assignment #4: Rogerian Strategy
Female
n=17
Male
n=31
# % # %
First Paragraph 3 18 1 3
6^^ to last paragraph
5*^ to last paragraph
0 0 0 0
0 0 0 0
4"^ to last paragraph 1 6 1 3
3"* to last paragraph
2'"' to last paragraph
2 12 3 10
3 13 10 32
Last Paragraph 6 35 13 42
Attempt in first 1 6 2 6
Not distinguishable 1 6 1 3
Follow Pattern 5 29 4 13
Compromise Evident 8 47 11 35
I deemed a "clearly designated compromise" evident if thewriter gave both sides of the issue andoffered a
compromise of the two possible positions.
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wnters, 47percent offered clearevidence of a compromise, whereas 12percent offered no
compromise at all. In comparison, 13 percent ofthe male writers followed thepattern in the
textbook, and 23 percent presented avariation ofthe pattern. Atotal of24 percent ofthe
male wnters did not follow the Rogerian strategy: 10 percent did not present the opposing
viewpoints, and 3percent presented a five-paragraph essay. Ofthe thirty-one male authors,
35 percent proposed clear compromises; 6percent ofthe males did not propose any
compromise in their respective essays.
Evidence. Unlike thefirst and second essays analyzed, thewriters needed to include
evidence to argue their positions in the Rogerian argument. Evidence in the first essay was
irrelevant because every student used the same articles. Evidence in the second essay was
also irrelevant because each rhetorical analysis was different, and the evidence used was the
topic or medium chosen and was coded in that manner. For the Rogerian argument (and the
forthcoming discussion ofthe fifth essay), evidence presented by the students was tabulated
todistinguish if there aredifferences between what female and male writers use asevidence
to support their respective positions. Past research notes that females tend to use personal
experience, narrative, anecdotes, and humor asevidence and devices to enhance theevidence
(Campbell; David; Key). Using the past research as abeginning, I established acode list
including the above with any additional categories recognized as Ianalyzed the essays. As
Table 4.11 shows, more female (41 percent) than male (23 percent) students generally used
personal experience to support their respective positions. Sixteen percent ofthe males
offered examples as support compared to 12 percent of the women. Contrary to past
research, the evidence that women tend to use such as narrative, metaphors, and analogies
was not used by the students participating inthe study.
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Table 4.11
Assignment #4: Rogerian Strategy
Evidence Used by Students in dumber and Percentage
Females Males
n=17 n=31
# % # %
Analogy 1 6 0 0
Examples 2 12 5 16
Metaphor 1 6 0 0
Narrative 1 6 2 6
Opinion witii Facts 0 0 0 0
Opinion without Facts 0 0 2 6
Personal Ejqjerience 7 41 7 23
Statistics 1 6 0 0
Style. Consistent with the analysis of the essays above, the codinglist usedto
examine students' stylistic tendencies was based on characteristics the researchers define as
femmine. From this stance, I hypothesized that the number ofwomen exhibiting the
feminine characteristics would behigher than the number ofmen inthe appropriate
categories; however, theresults for this essay contradicted my hypothesis. Table 4.12 below
illustrates thecomplete results. Forexample, women have been known to use more
intensifiers and empty adverbs, yet evidence from the essays shows the opposite: 32 percent
ofthe men used intensifiers compared to29 percent women, and 23 percent ofmen used
"very" and "alot" while only 12 percent ofwomen used these empty adverbs. The
difference in percentage bears noting because the data contradict past research and suggest
thatmenaredemonstrating more evidence of feminine characteristics thanwomen are.
In addition, past research suggests that women use more words demonstrating
possibility or uncertainty. Again, the results ofthis analysis contradicts former research (see
Table 4.12). Ofthe men, 23 percent used words denoting possibility or uncertainty—
Table 4.12
Assignment#4: Rogerian Strategy
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Students' Choice ofWriting Characteristics in Number and Percentage
Females Males
n=17 n=31
# % # %
Straightforward Prose 2 12 4 13
Emotional Prose 2 12 2 6
PersonalConnection/Experience 7 41 7 23
Intensifiers 5 29 10 32
Intensifiers 5+ 0 0 0 0
Intensifiers 10+ 0 0 0 0
"Very" "A lot" 2 12 7 23
Non-genderedlanguage 3 18 3 10
Possibility 3 19 7 23
Uncertainty 2 12 1 3
Emphasis 2 12 3 10
Emphasis 5+ 2 12 0 0
Expletive 6 35 18 58
Exclamatory 1 6 0 0
Passive Voice 1 6 2 6
Questions 1 6 3 10
Questions vs. Statements 3 18 4 13
Questions as transitions 0 0 2 6
Rhetorical Questions 1 6 I 3
Sarcasm 0 0 2 6
supposedly, 'maybe," "seem," "probably," "hopefully"—compared to 19 percent ofthe
women. One other notable difference is the use ofquestions. Although the numbers for
usage by women and men are almost equal (30 percent for women, 32 percent for men), the
men s use of thischaracteristic more often thanwomen's differs from the first andsecond
essays in this study.
Unlike the categories above that denoted peculiarity in the data, one other category
deserves notation because itconfirms previous research and remains consistent to the data
from the above essays. Fifty-eight percent ofthe male writers used expletives in their
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wnting. Over 50percent usage is something worth mentioning, especially in comparison to
the 35 percentof womenwhousedexpletives.
Similar to the analysis of the second essay, theanalysis of thethirdessay resulted in
consistent use ofwriting characteristics among the participants; however, themore indicative
results stem from the students' actual word choice and descriptions. The students' objective
inthis essay was toaddress an audience who ishostile toward the subject; therefore,
egalitanan stances and emphasis oncommon ground as opposed to emphasis onissues that
may attackpersonal values were expected. While someword choicediffered betweenfemale
and male writers, overall there was little difference among the essays. The majority of
women and men remained egalitarian; women wrote of"gender equity," and men
emphasized "umty," "desegregation," and "equality." Ofcourse, there were women and men
who did not wnte inanongendered fashion: a female writer described women as "gold
diggers" and men as "scam artists," creating an unnecessary generalization; and amale
author wrote, "For as longasmanhas treaded the earth..and continued to use "man" and
his throughout his essay. In addition to males' high use ofintensifiers (see above), men
used more vivid description and emotional appeal than did women:
physicians...slaughtered incold blood [abortion]
creating a holocaust is downright intolerable [Kosovo]
bloody end for Albanians would be certain [Kosovo]
methodically devastate entire towns and villages [Serbian Forces]
exuberant price tag.. .grandeur ofthe trail [environment]
I urge all people with aheart and strong mind [abortion]
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Even though women discussed some ofthesame topics asmen from which theabove
quotations derive, women used a different kind ofdescription and emotion. Men discussed
war and the brutality ofviolence, whereas women focused onthe topics from a caring,
loving, andhumane perspective.
Length andPerson. As Table 4.13 shows, women and men wrote essays ofequal
length. Women and men averaged 2.5 pages and 2.28 pages, respectively. The majority of
women wnters spoke in first person, 47percent, slightly higher than the32percent ofmen.
Only 18 percent ofthe women spoke in the third person, which when compared to 35 percent
ofthe men isanotable difference. However, this is not necessarily surprising since research
has pointed out that men are more inclined touse third person than women are.
Table 4.13
Assignment #4; Rogerian Strategy
Female Male
n=17 n=31
# % # %
Length (Avg. Pages)
First Person
Second Person
Third Person
First and Second Person
Second and Third Person
Third and First
2.5 NA 2.28 NA
8 47 10 32
0 0 3
3 18 11 35
16 2 2
0 0 13
5 29 6 19
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Assignment #5: Final Research
The last essay analyzedwas the final essayassigned to the students that constituted
their"majorpaper" for the semester (seeAppendix D). The students were allowed to choose
theirown topic, audience, andthe typeof strategy to usefor theirargument. This essay was
research-based, and each student was asked to have evidence from a minimum of five
sources. The objective of this essaywas to demonstrate the students'writing abilities and
knowledge gained throughout the semester. The essay would also prove beneficial tothis
study because it offered students' compositions ina common setting, and it allowed the
students autonomy to choose whichstyletheypreferred. In turn, theirwritten workwould
include very different styles ofargumentation—a masculine style (the classic argument) and
a feminine style (delayed thesis orRogerian). Because this final essay combined all the
aspects ofwnting, all four characteristics were considered forpatterns: content,
organization, evidence,and style.
Content. Aspreviously mentioned, past researchers point outthat women tend to
choose topics specifically addressing women's issues; in other words, women writers write
ontopics thatprimarily affect women. Men, onthe other hand, have notestablished a setof
topics or issues on which they normally write. Living in apatriarchal society where the
majority ofpast research and theories have been dominated and controlled by men, men have
had the privilege ofwnting on whatever topic they choose without controversy or stigma
(perhaps with the exception offeminist issues in which men are still under scrutiny). Table
4.14 illustrates that topic choice among the participants ofthis study did not offer opposing
results nor did the results differ widely from past research. Female writers' topics
Table 4,14
Assignment #5: Final Research Essay
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#
Females
n=17
% #
Males
n=31
%
Alcohol/Tobacco/Drugs 0 0 3 10
Automobiles 0 0 3 10
Children/Family 3 18 2 6
Civil Rights 1 6 3 10
Current Events 2 12 3 10
Environment 1 6 1 3
Health 2 11 1 3
Laws 0 0 3 10
Science/ Medicine 3 18 3 10
Sports 0 0 5 16
Women's Health 2 12 0 0
Other 3 18 4 12
centered onchildren (Ritalin benefits, adoption, spanking), science and medicine (euthanasia,
alternative medicine), general health (sleep deprivation), women's issues (surrogacy, rape),
civil rights, and environment. Male writers chose topics related to the categories above with
the additions ofalcohol/tobacco, automobiles, sports, and laws. Anoteworthy discovery is
that the men wrote on the same topics as women, with the exception ofwomen's issues, but
the women did not write on topics relating to the additional topics written on by men.
Organization. The coding ofthe organizational patterns for this final essay was
identical to the other essays begmmng with thesis placement. What made this essay analysis
different from the others, though, is that the writers had the choice of argument to use and
should have had the knowledge ofwhere the thesis should be placed and the proper
organizational format for the respective arguments. Therefore, in this analysis, the placement
ofthe thesis could be compared to the argument chosen. In addition, in interpreting the data,
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Iwill agree the reasons why the wnters chose the argument they did will be given inthe
reflections they wrote. (Further discussion regarding this element will commence inthe
discussion ofthe reflections.) Table 4.15 includes the results from the students' placements
oftheses and argument choices. From past research and teaching practices, itwas not
Table 4.15
Assignment #5; Final Research Essay
Female Male
n=I7 n=31
# % # %
Beginning
End
Other
Attempt
Stronger at end
Not distinguishable
Choice: Classic
Choice: Rogerian
No Choice
8 47 15 48
5 29 9 29
1 6 3 10
3 18 0 0
2 12 0 0
0 0 4 13
11 65 21 68
5 29 6 19
1 6 4 13
surprising that more ofthe participants, males and females, placed their thesis statement in
the opening paragraph: 47 percent ofthe 17 females and 48 percent ofthe 31 males placed
theses inthe opening paragraphs.
Some students exhibited alternative formats for their final papers. Twenty percent of
women and 29 percent ofmen placed their theses at the end oftheir essays, and 6percent of
women (one woman) and 10 percent ofmen (three men) had delayed thesis statements.
However, what was most peculiar about the delayed thesis placement was the choice of
argument. For one ofthe female writers who chose the Rogerian strategy, the delayed thesis
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placement was expected. However, the threemaleswhosethesis statements were delayed
chosethe classic argument; instead of presenting their position in the openingparagraph, the
authors forecastedwhat the essaywould be about. In fact, two of the nine males (22 percent)
who had their thesis at the endof their essaychose the classic argument. Putting these two
elements together, I questioned the reason for this discrepancy. Is it themale's inclination to
write inductively, or are the inexperienced writers struggling with thesis statements and the
placement of them? Originally, the hypothesis wasthat themajority of the participants,
especially themen,wouldchoose the classic argument because it is familiar. Thishypothesis
proved factual as 65 percentof thewomen chose the classic argument as did 68percentof
themen. Ofthewomen, 29percent chose theRogerian strategy as did19percent ofthe
men; 6 percent ofwomen (one female) and 13 percent ofmen(four males) didnotdesignate
a choice.
Evidence. As a research-based essay, eachstudent was required to have five sources
as evidence to support her/his position. In other words, the essay could notbe based on
opinion alone. Asmentioned above, the students were able tochoose what type ofevidence
they used but were required tohave at least three different types. The coding categories
expanded from the analysis ofthe other essays because students also used expert sources
(journals, books, professionals, etc.) as well as personal experience and examples (see Table
4.16for the evidence tabulation).
While all evidence illustrated below isnoteworthy, certain elements deserve extra
attention. Because past researchers point out that female writers tend to use analogy,
narrative, and personal experience as evidence more than men do, these characteristics
Table 4.16
Assignment #5: Final Research Essay
59
#
Females
n=I7
% #
Males
n=31
%
Academic Journals 1 6 I 3
Analogy 1 6 5 16
Books 6 35 7 23
Examples 2 12 10 32
Facts 4 24 3 10
Interviews 3 18 2 6
Magazines 1 6 6 19
Metaphor 0 0 2 6
Narrative 3 18 6 19
Newspaper I 6 4 13
Opinions with Facts - - . -
Opinions without Facts 0 0 1 3
Personal Experience 6 6 5 6
Quotes 1 12 7 23
Statistics 2 6 11 35
Surveys 1 6 1 3
Television 1 6 4 13
World Wide Web 7 41 18 58
were expected to be used by more femalewriters than malewriters. However, results from
this study suggest that only personal experience was used by more women. Contrary to
research, 19 percent ofmen used "narrative" and 16 percent ofmen used "analogies" as
evidence compared to 18 percent and 6percent ofwomen ineach category. Other
differences in evidence use were "examples," "statistics," and the World Wide Web; all three
registered higher numbers for male writers. Since the masculine tradition praises the
objective stance, the use of"statistics" is not surprising. The "examples" usage is
unexpected aswomen tendto useexamples to connect withtheiraudience. The
overwhelming usage ofthe Internet by men also brings an interesting phenomenon into the
study. This result may have an implication for future research about women and technology.
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Style. Similarto the analysis of the Rogerian argument, the final essaywascodedfor
style based on feminine characteristics. Again, like theother analyses, pastresearchers have
determined that women demonstrate a writing style that is different from amasculine style of
rhetoric. Therefore, I was somewhat surprised whenI consolidated the results and found that
the numbers distinguishing women and men were notdrastically different as shown inTable
4.17. Two stylistic characteristics occurring most often were the use of intensifiers (a
Table 4.17
Assignment #5: FinalResearch Essay
Females Males
n=17 n=31
# % # %
Straightforward Prose 1 6 5 16
Emotional Prose 4 24 3 10
PersonalConnection/Experience 2 12 3 10
Intensifiers 12 71 13 42
Intensifiers 5+ 0 0 1 3
Intensifiers 10+ 0 0 0 0
"Very" "A lot" 5 29 3 10
Non-gendered language 1 6 0 0
Possibility 5 29 5 16
Uncertainty 1 6 0 0
Emphasis 3 18 7 23
Emphasis 5+ 0 0 0 0
Expletive 16 94 20 65
Exclamatory 4 24 3 10
Passive Voice 3 18 0 0
19
Questions 1 6 6
Questions as attentiongetters 0 0 3 10
Questions vs. Statements 4 24 4 13
Questions as transitions 2 12 7 23
Rhetorical Questions 1 6 6 19
Sarcasm 0 0 4 13
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feminine characteristic) and expletives (a characteristic used by ahigher percentage ofmen
in this study): 70 percent offemale writers (twelve) demonstrated the use ofintensifiers as
did 41 percent ofmale writers (thirteen). The type ofintensifiers used by females and males
did not differ and consisted mostly of"ly-words": "vigorously," "exponentially,"
"considerably," "highly," "widely," "extremely," "undoubtedly," "totally," "urgently," and
"definitely." Students used fewer empty adverbs ("very," "alot") in this essay, although
women registered ahigher use. Women's use ofexpletives greatly increased from the
previous essays. Sixteen ofseventeen female writers, 94 percent, demonstrated some use of
expletives ("there is," "it is"). Male application ofexpletive intheir prose remained
consistent with the last essay; twenty ofthirty-one males, 64 percent, used expletives intheir
essays.
Whereas expletives seemed tobeused bymore men inthis study (and considered an
indication ofanobjective stance and therefore amasculine characteristic), questions, which
were initially deemed a feminine characteristic, were used bymore males overall: seventy
percent ofthemales used a variety of questioning intheir writing; in comparison, 47percent
ofthewomen used questioning techniques. While men used more questions overall, women
and men equally used questions inplace ofstatements; inother words, the straightforward
statement could have been written where the questionwas written, but the wnter wrote
her/his thought in the form of a question. Forwomen, thisnumber is significant because they
are saidto be lessaggressive andlessconfident in theirwriting. Putting a thought in the
form of a question allows for lessforce by thewriter, which in turncanbe seen as indecisive
or lacking certainty.
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Similar to the analyses ofthe previous essays, word choice made by individual
students does not necessarily fit into neat categories. The differences in word choice provide
notable differences between males and females. For example, men used sarcasm in their
writing: when describing the core curriculum in ahigh school, amale smdent wrote, alittle
more than preposterous." In comparison, no females showed any evidence of sarcasm.
Another noticeable difference was male writers' aggressive word choice: 'Svill," "must,"
"act decisively.. .with authority," and "There is no way the American public will put up
with..." Women, on the other hand, demonstrated apersonal tone: "I understand," "I see
their side, but...," and "I would like to share some information..." When women used words
such as "beautiful," "so great," "victimized," "innocent," and "morality," men were using
words such as "porous," "disastrous," "burly," and "blazing speed and superb handling."
One last noteworthy stylistic difference was the use metaphors by men. In an essay
describing schools diminishing student creativity, schools were "factories" and students were
"apathetic zombitrons". Another male student wrote, "hnposing taxes nowwould be like
choking ababy in acradle." While both afemale and male student wrote about the
environment, amale student described acoral reef as a"deathbed ofbroken-off coral and
suffocating marine life." The vivid description by males contradicted what the original
expectations were prior to the analysis.
Length and Person.
From my own writing experience in education and experience with students, the
hypothesis was that women would write longer essays than men. Consistently, as Table 4.18
illustrates, women and men have averaged almost identical length for essays, and this final
essay was not an exception. Even as the average length remained consistent, the tendency to
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speak in first person did not. Both females and males speaking in third person increased
from the previous analyses; almost 50 percent of the female participants and over 50 percent
ofthe male participants wrote inthe third person. Although the numbers are not
overwhelming, the numbers ofmale writers who wrote using second person in combination
Table 4.18
Assignment #5: Final ResearchEssay
Female
n=17
Male
n=31
# % # %
Length (Avg. Pages) 5.36 NA 5.3 NA
First Person 6 35 4
13
0
58
Second Person
Third Person
0
8
0
47
0
18
First and Second Person 0 0 2
6
6
16
Second and Third Person 0 0 2
Third and First 3 18 5
with first or third person are worth mentioning. Twelve percent ofthe men used some form
of"you" in their written prose compared to no women. Ifwe equate "you" with mformal
speech, the absence of"you" in women's writing confirms the research by Trudgill that
points out that women demonstrate formal language usage in societal contexts more than
men (183).
Reflections
The reflection written bythe students had a dual purpose. First, the reflections w^ere a
way for the students to complete a final analysis and evaluation oftheir writing as they
progressed through the semester and into their future college years. Secondly, the reflections
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provided additional data for the study; the reflection was designed to provide data that may
have gone undetected in analysis. The students' responses to their own rhetorical choices
helped answer the never-ending question, "Why?" The objective of the final reflection was
for the students to analyze their own writing with thorough and honest replies; therefore,
instructions for the reflection were few. The students were asked to revisit assignment #5
(the final research paper) and explain the choices they made. Nine questions were offered to
guide them as the analyzed their writing (see Appendix E). While they were asked to revisit
their last essay, they also were encouraged to include any comments regarding writing,
writing styles, and/or writing presentations. As mentioned above, the intention was to gather
information that may help explain the phenomena occurring in their written compositions
under analysis for this study.
Because the students were not required to answer any type ornumber ofquestions or
required to supply any specific comments, the numbers in the following discussion may
appear low and relatively comparable betweenmen and women as illustrated in Table 4.19
below. However, the students' analyses and direct comments are data that are invaluable to
this study because the data offer insight into their written work that may have been difficult
to explain. For example, one ofthe distinctions between female and male writing is
organizational patterns: women have been known to write inductively, whereas men tend to
write deductively. While most students declared which argument style they chose intheir
final essay (classic, Rogerian, ordelayed thesis), the more telling responses included "why
they chose the particular argument.
Table 4.19
Final Reflection
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Female Male
N=17 N=32
Argument # % # %
Classic 9 53 17 53
Rogerian 4 24 5 16
Delayed Thesis 0 0 I 3
Undeclared 4 24 9 28
Chose Classic, but prefer Rogerian 1 6 2 6
The majority ofwomen and men, 53 percent, chose the classic argument style, and 24
percent ofthe women and 16 percent ofthe men chose the Rogerian style, respectively. An
interesting aspect occurred from the students who chose the classic, even though the numbers
are small (one woman, two men): they wrote that they prefer the Rogerian strategy. One
female commented, "[Classic] wasn't my first choice, ormy favorite, but it was best for what
my goalwas." Oneof themales preferred the Rogerian because he "feels arguments were
better heard andresulted in amore effective paper," yet he chose the classic style in order to
usestrong evidence andfacts andto "us[e] a very aggressive approach to getmypoint
across." The other male who chose the classic wrote, "I think the Rogerian strategy is easier
andmore interesting." One student who chose theRogerian strategy reiterated thequestion
that has developed from this analysis:
With a RogerianargumentI can drawthe reader in and show them a logical
line of reasoning...Whentrying to convincereaders to a certain side of an
issue, I would always recommend this argumentstyle. I don't knowwhy
teachers don't introduce this style ofwriting often.
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The other students who chose the Rogerian argument mainly did so because their audience
was hostile to their topic (women, 18 percent; men, 6percent).
Oftheadditional students who chose theclassic argument, 18 percent of thewomen
and 16 percent ofthe men wrote that they chose that argument because they were always
taught that way. Amale student wrote, "I chose to write the standard argument because it is
the argimient that has been drilled into my head for the last 6years in my English classes. A
female student replied with the same sentiment: "[I chose] Classical because that swhat Im
most comfortable with and itwas drilled into me inhigh school." Other reasons why
students chose the classic argument were "comfort with the topic" (women, 24 percent; men,
6percent), "neutral topic" (women, 12 percent; men, 4percent), and "easier to read and for
the audience to follow" (women, 6percent, men, 3percent). Additionally, 10 percent ofmen
(no women) chose the classic because itis "aggressive", "indicates the confidence ofthe
reader," and provides "validity" with theuse of facts asevidence.
In addition to argument choice, some students offered comments concerning word
choice, tone, and desired effect. Ofthe students who discussed word choice, 35 percent of
women and 19 percent ofmen described their word choice as "common." Other word choice
descriptions included "informal" (women, 6percent; men, 6percent), "simple" (women, 6
percent; no men), "intelligent" (no women; men, 6percent), and "formal" (women, 6
percent; men, 10 percent). One male, who wrote formally, feared a low grade ifhe wrote
otherwise: "It would've been a lot easier if I could've written informally, but I didn't want to
get a lower grade that sometimes results from informal papers." While the above numbers do
not create major distinctions between women and men, aggressive word choice marks a
definite distinction. Twenty-three percent ofthe men described their word choice as
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"aggressive" and an additional 6percent chose "mildly aggressive" language. On the
contrary, women designated their style as "nonaggressive" and "not to offend : [I] didn t
want to be forcefiil."
Students didnot discuss toneandeffect aswidely asword choice. Again, of the
students who commented, women described their tone as "friendly" (24 percent), personal
(18 percent), and individual females (6 percent) defined word choice as "polite,
"nonaggressive," "conversational," "informal," and "straightforward." Men described their
tone as "fnendly" (16 percent), "personal" (6 percent), and individual males (3 percent)
indicated theirword choice as "kind," "nice," and "attacking." Unfortunately, students
discussed the effectdesired even less than the tone. Of the students who commented, four
women (24 percent) and four men (13 percent) wrote that they desired an "emotional effect
and "persuasive effect," and one female (6 percent) and one male (3 percent) described their
effect as "suggestive." The reflections, inaddition to the essays, provided empirical data
from an uncontrived setting. However, inorder to have comparison topast research, inthe
event thatthedata would prove inclusive, a questionnaire was created to supplement, not
dominate, the authentic data from the students.
Questionnaires
The final data resulted from thequestionnaires completed bythe students at theclose
ofthe semester (see Appendix F). The students provided data that may not have been
evident in the writing samples, may have gone undetected inthe empirical data, ormay have
addressed the gaps presented inpast research by responding to contrived situations inthe
questionnaire. After completing general demographic data, the students used a Likert scale
toanswer questions onthe influence ofacademia and educators onstudents and their wnting
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style and process. Given a contrived writing situation, the students completed four questions
relating to thesis placement. Lastly, the students answered general inquiry questions on
wnting and past research findings. All questions onthequestionnaire were created to build
oneach other, and each section consisted ofsimilar questions to increase the response
accuracy.
Academic Influence—Likert Scale Results
Students and teachers are aware of the influence that academia and itspolicies can
have on students. Therefore, it is no surprise that teacher influence rates high among the
students who completed thequestionnaire. See Appendix G, for Tables G.l and G.2 for
complete results. Forty-seven percent ofthe female participants and 47 percent ofthe male
participants agreed that a student must write the way the teacher wants in order to receive a
good grade. Similarly, of the students answering if they feel confident towrite intheir own
style without fear ofbeing downgraded, only 35 percent ofthe women agreed and only 25
percent ofthe men agreed. Inanswering the style question, women and men (35 percent, 34
percent) remained neutral when answering the question. Both genders agreed that teachers
encourage certain orgamzational patterns and that teachers expect the thesis atthe beginning
ofthe essay the majority ofthe time. The items regarding academic writing hinted at the
influence ofthe traditional essay emphasized in the classroom. Ahigh percentage of females
(65 percent) and males (59 percent) agreed that academic writing is justified in having
conventional patterns. In relation to the items regardmg the influence ofthe same pattern of
organization, 59 percent ofthe women disagreed that academic writing is boring compared to
31 percent of the male participants. Also somewhat interesting is the fact that 72 percent (23
of32) ofthe males agreed that academic writing can include emotions, narrative, and/or
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personal experience—characteristics associated withfeminine writing; only47 percent(8 of
17) of the female participants agreed.
One last noteworthy occurrence is the resultsrelatingto the attitudesregarding
women ormen as the betterwriters. Twoseparate statements appeared on the questionnaire;
"Men write better than women." and "Women write better than men." In response to "men
writebetter," over fifty percent of the men responded with a neutral, 9 percent of themen
agreed, and25 percentdisagreed strongly. In response to the same question, 6 percentof the
women were neutral, 41 percent disagreed, and 47 percent disagreed strongly. In response to
"Women write better,"over 50 percentof themenremained neutral, 13percentagreed, and
25 percent strongly disagreed. In response to the same question, 18 percent of the women
remainedneutral, 29 percent disagreed, and 53 percentdisagreed strongly. The two items
essentially were testing the same attitude, yet the results show different percentages.
Given Scenario
The students were given a scenario about two equally effective essays; the only
difference was the thesis placement (one essay had the thesis in the opening paragraph, the
other had the thesis at the end). The participants were then asked to answer questions
pertaining to strength of the essays, teacherpreference of thesis placement, and their own
opinion regardingwhere the theses shouldbe placed (seeAppendixF). Table 4.20
demonstrates that themajority of students designated thesis statements at thebeginning of an
essay as stronger essays, the teacher's preference, and student's own preference ofwhere the
thesis should be placed. Somewhatdifferentfrommen, female studentsdeclaredthe thesis at
the begmmng was thestronger essay for thefollowing reasons: "easier to read," "easier for
thewnter,""knowwhere headed," and"all used in highschool." Male students felt the
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Table 4.20
Begin End Other Delayed
F n==17 Mn==32 F n==17 Mn==32 Fn==17 M n==32 Fn==17 Mn==32
# % # % # % # % # % # % # % # %
Stronger Essay 9 53 18 56 4 24 5 16 4 24 9 28 na na na na
Teacher Preference 14 82 25 78 0 0 0 0 3 18 7 22 na na na na
Student Opinion 7 41 16 50 3 18 3 9 3 18 11 34 2 12 2 6
F=Female, M=Male
essay with the beginning thesis was "clear and structured," "able to develop ideas," "keep
reader by telling right away," and "no confusion." (See Appendix Hfor examples of
illustrated responses.)
Evidence
In the next section of the questionnaire, the participants were askedto circlethe t>T)e
of evidence, reasons, and/or backing theyuse in theiressays. Table 4.21 illustrates the totals
forwomen's andmen's evidence usageandAppendix H, Tables H.3 andH.4, offerfemale
andmale illustrativeresponses. The two types of evidencecircledby most participants were
facts and personal experience; facts was the highestamongmen, and personal experience
was highest among women. This occurrence was not peculiar since past researchers deem
facts as objective, concrete, straightforward (masculine characteristics) and personal
experience as audience centered, engaging, and personal (feminine characteristics).
However, personal experience also registered high with the male participants.
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Table 4.21
Questiormaire: Students' C loice ofEvidence to Use in Writing
Female Male
n=17 n=32
# % # %
Facts 14 82 30 94
Narrative 8 48 8 25
Personal Experience 16 94 26 81
Statistics 11 65 15 47
Other 1 6 1 3
General Inquiry
To complete the questiomiaire, the participantswere asked to answer general inquiry
questions related to writing (Table 4.22). To combat any possible researcher effect or
classroom influence on the validityofthe study, everyone was asked if they were familiar
with the Rogerian argument. One male had been introduced to the Rogerian strategy in a
high school composition class; no females hadbeen introduced to theRogerian argument
prior to this class participating in the study. Secondly, theparticipants were asked ifthey
were taughtany alternative writing styles prior to English 105. Oneadditional malehadbeen
introduced tothedelayed thesis strategy, and one female had experience with alternative
writing styles in herhigh school mGermany.
The three remaining questions centered on the participants' opinions and served to
remforce the questions and answers presented in the other formats. Past research points out
that men like to write more than women; hence the posed question, "do you like to write?"
The numbers for females and males were almost equal. While 50 percent ofthe men wrote
they like to write, the percentage ofwomen for this study was abit higher, 58 percent. When
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Table 4.22
Yes No Unsure
F n =17 Mn=32 Fn=17 Mn=32 F n =17 Mn=32
# % % # % # % # % # %
1. Had you ever heard of 0 0 3 17 100 31 97 0 0 0 0
the Rogerian strategy
prior to English 105?
2. Have you ever been 1 6 1 3 14 82 31 97 2 12 0 0
taught alternative writing
styles in addition to the
"classic" style prior to
English 105?
3. Do you like to write? 10 59 16 94 4 24 9 28 3 18 7 32
4. Do you believe 13 59 22 69 4 24 7 22 0 0 3 9
women and men write
differently?
5. Do you believe there 17 100 30 94 0 0 2 6 0 0 0 0
is more than one right
way to write a paper?
F=Feinale, M=Male
asked ifwomen andmenwrite differently, 76percent of thewomen answered yes, and69
percent of themen answered yes. Referring to academic influence, the lastquestion
correlated with offering alternative styles. One hundred percent of the women agreed that
there is more than one way to write apaper. Ninety-four percent ofthe men also agreed that
there are alternative ways to produce awell-written paper.
After sixteen weeks ofclasses, 290 essays, 49 reflections, and 49 questionnaires, the
wealth of information, analysis, and examples have culminated into answers for the research
questions presented at the beginning ofthe study. Iwill discuss in Chapter Five the findings
described here, comparing them to the findings ofpast researchers and the researchers'
definition of feminine rhetoric.
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FIVE
DISCUSSION
"This paper will show how the presentmethodof teaching students in today's institutionsof
learningdo nothingmore than removecreativity, demotepersonal intuition, and abolish
individuality."
Male, ISU English 105
The fact that women are writing is not surprising; women have been writing for
centuries. The idea that women may write differently and exhibit a unique rhetoric, on the
other hand, is an important language facet to consider. The data from this study suggest that
students avoid alternative rhetoric in order to satisfy the teacher's expectations and earn a
good grade. As a teacher, I find the above quotation,written by a participant of this study,
troubling especially when relevant research suggests that the standard rhetoric continues to
resemble a masculine style: "logical, competitive, and authoritative" (David 157). Who is
listening to the voice in the above quotation?
To fill the gaps that exist in research and to respond to scholars whobelieve that there
is nomajor rhetorical theory bywomen, I framed myresearch objectives to investigate the
existence of feminine rhetoric in the college composition classroom:
1. Are there noticeable differences between women's and men's written
essays in terms of content, organization, evidence, and stylisticchoices in
English 105? If so, what are they?
2. Ifwnting differences are evident, are women consistently demonstrating
what researchers label as feminine rhetoric?
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3. Ifwriting differences are prevalent in student essays, should teachers
recognize feminine rhetoric in English composition classroom?
In the following, I will discuss the noticeable differences between female and male writing
pertaining to content, organization, evidence, and style. Additionally, I will address ifwomen
in the composition class consistently contribute to the presumption that "many" women
display characteristics of feminine rhetoric (Lunsford 6). Although the composition classes
of this study cannot provide generalizations outside of ISU first-year composition classes, the
data may be true for other ISU English composition classes.
Are There Differences in Female and Male Rhetoric?
My first research question focused on the investigation ofnoticeable differences
betweenwomen's andmen's written essays. I hypothesized that studentswould demonstrate
genderdifferences in their writing in accordwithpast research: women's contentwould
focus on issues characteristicof women's valuesand interests; organizationwould be
inductive; andwriting style would include personal experience, narrative, andhighnumbers
of intensifiers and emphasis. Overall, female and male writing was notdramatically
different. Content choice was typically thedistinction; women chose topics traditionally
associated with female values and men chose masculine topics. Interms oforganization,
most women followed a deductive pattern, although some expressed their disdain for it.
Interestingly, the datapresented suggest thatmore men thanwomen chose alternative
organizational patterns.
Content
Past researchers, asmentioned inChapter Two, have written that women focus on
topics that relate to women's interests, including but not limited to family, children, health.
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and other topics traditionally associated with feminine nature. Knowing this, I expected the
essays wntten by women to resemblethe researchfindings. While female and male choices
didnotofferdefinitive results, some of thenumbers relating to topic deserve some
discussion. Not surprisingly, women and mendidnot stray from theirrespective traditional
topics.
Topic Selection. Thetopics chosen byeach gender didnot stray from thetraditional
feminine ormasculine. Women focused onmarriage and family—issues relating to the
femmine stereotype. Men didnotchoose topics about marriage or family. In contrast, men
wrote aboutalcohol/tobacco, automobiles, and sports whereas women didnot. These three
topic choices remained consistent through all three essays (content was irrelevant in the first
essay) asdid the numbers. Perhaps the data follow the traditional pattern, although
somewhat stereotypical, resulting from societal norms. Alcohol and tobacco have beenmore
widely used byand are more socially acceptable for men. If a woman were to drink thesame
amount as a man, shewould be an anomaly andperhaps classified as a drunk or lush,
whereas men can drink excessively and are viewed as guys who like to have agood time.
Likewise, although times are changing, the automobile arena and sports are still considered
male domains. An additional noteworthy discovery was that some men wrote on the same
topics as women (with the exception oftraditional feminine issues), but women did not write
on traditional male issues (alcohol, automobiles, sports).
Another sigmficant difference between female and male topic choice was law-related
subjects. In assignments four and five, more men wrote on topics concerning laws. The
results here suggest that men are more likely to discuss matters ofalarger, business nature;
U.S. legislation, U.S. mmugration, English only, speed limits, and computer monopoly laws.
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Also contributing to this analysis was the fact that men emphasized moneyJobs, and equality
(forall men [emphasis mine]). Raised to be strong, dominant, anddecision-makers, men
wrote about public topics that did not require any emotional connections. Women,on the
other hand, discussed matters related to the personal aspects of one's life: helping childless
couples, preventing violence, protecting children, sustaining relationships, and combating
world hunger. Raised to be caretakers, kind, and nurturing (feminine characteristics), women
discussed topics thatcould lead to amore feeling-Zemotionally oriented presentation—^family
issues, caring, and morality. These two phenomena confirm what David found inher study
concerning women writing onwomen's issues that relate to "romantic love; nurturing and
stewardship; connectedness; and psychological growth and development" (169).
Medium Selection. Inaddition to topic selection, themedium chosen inAssignment
#2 contributed tocontent analysis. Women and men equally chose magazines as their
mediimi ofanalysis. Typically, women chose "female" magazines, and men chose "male"
magazines. The magazine choices are consistent with research and confirm my original
hypothesis that women would focus on traditional feminine content. The analysis by the
students, initself, isagendered analysis and follows the magazine market's audience
segmentation. Students automatically associated Sports Illustratedwith men orCosmo with
women. Only men used Newsweek and Time for their analyses, although these magazines
should be considered neutral and general-audience publications. Perhaps this gender
discrepancy exists because, as astudent pointed out, some of society and those who are in
power still believe that Newsweek and Time are for "businessmen" (male), not business
people. In addition, the consistency by women and men choosing their respective feminine
or masculine topics and mediums may be due to choosing to write about what they knew. I
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encouraged students to write about what interests them because the writer is more engaged
and hence produces better writing results; in other words, the writer may put more effort and
time into a project that she/he wants to explore. With the exception of self-interest, who is
accountable for women being interested only in feminine topics? Women should not be the
only gender to write about family and children even though men take less responsibility for
children and family-related matters than women. Researchers who discuss feminine rhetoric
claim that feminine rhetoric needs to be recognized because women are more inclined to use
the feminine characteristics. Perhaps females andmales choosing traditional feminine or
masculine topics and mediums has less to do with their essentialist choice and more to do
with familiarity. Society, culture, and outside influences play a major role in the decisions
females and males make, to such a high degree that no matter the amount ofdata collected,
essential choices may be difficult to detect.
Organization
Receivingauthentic data was an essential component to the successofthis study.
While researchers havecompleted studies examining feminine andmasculine rhetoric, the
participants in this study provided written essays commonly vmtten in the composition
classroom. The classroom, comprised ofmostly first-year college students, was an
opportunity to investigate thenotion that women write inductively, aspast research indicates,
as opposed to usingthe traditional deductive organizational structure. Fromthe research
presented, I hypothesized that women's and men's writing would differ; women would
demonstrate alternative rhetorical styles more than men, and men would follow the
traditional deductive structure.
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Thesis Placement. Everyparticipant has taken at least threeyearsof high school
English courses and eithertakenor testedout of ISUEnglish 104(thefirst component of
ISU's First-Year Composition) (seeAppendix B). Therefore, the participants would have
received some instruction on organizational structure. However, asmentioned in Chapter
Four, mypersonal teaching philosophy is not to give explicit organizational requirements;
thisphilosophy also helped to keep variables in this study to aminimum. While women and
mendiddiffer in organizational structure, thedata disproved myhypothesis: overall, most
women followed a deductive pattern, andmore menthanhypothesized choseand
demonstrated delayed thesis placement.
Assignment #2 (analysis and evaluation of two related articles) didnotprovide major
distinctions between women and men that differed from past research. Women more than
men placed their theses atthe end oftheir essays, but an equal number ofwomen placed the
thesis statement at the beginmng. Incontrast to women, the majority ofmen placed the
thesis statement atthe beginning, following the traditional pattem.
In contrast to Assignment #2, themajority of students followed the traditional format
and placed the thesis inthe opening paragraph inAssignment #3. In fact, some students
followed the pattem ofthe traditional five-paragraph essay. When students have to create
their own analysis and the prose describing that analysis, they tend to use techniques that
they know. Incomparison to the first essay, where the material the students used tomake
their argument was already wntten in the form ofpublished articles, the students had to
choose their own information and provide the details to describe their position in Assignment
#3. Again, students making their own wnting decisions raises an interesting question: do the
students styles reflect what is preferred by them or is their writing areflection ofwhat has
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always been taught? Unfortunately, a definitive answer to this question isnotpossible given
only the data here. However, it is important tonote that one of the male participants, who
wrote in thetraditional style, analyzed an article and eventually offered a high evaluation of
the article because he"liked the use of suspense. He [the author of the published article] did
not state thepointofwhyhewaswriting until about halfwaythrough the reading."
Ironically, this male student indicated his liking ofthe delayed thesis, yet he wrote using
traditional orgamzation. If students were given more opportunities to usealternative
rhetorics, perhaps theycould enjoy theirwriting aswell as learn fi:om it.
As expected, dominant thesis placement occurred equally inthe opening paragraphs
ofboth women and men, with the exception ofthe Rogerian argument assignment. The
traditional format choice should not be surprising even though the majority ofwomen
displaying atraditional format selection does contradict past research. Most English
textbooks and handbooks suggest that the thesis be placed atthe beginning. Andrea
Lunsford andRobertConnors state in The New St. Martin's Handbook: "Mostkinds of
college writing contain athesis statement, often near the beginning..." (37). Diane Hacker m
AWriter's Reference reiterates the stance and takes itastep further: "The thesis fi-equently
appears at the end ofthe introduction, [but] itcan easily appear at the beginning [ofthe
introduction]. Much work-related writing, in which astraightforward approach is most
effective, commonly begins with the thesis" (11). University professors will agree that
theses at the beginning and forecast oforganization is the "sort ofthing that academics
like. Students ultimately rely on good grades to help them stay in college and receive a
Associate Professor, English Department, Iowa State University. Quotation was written on apaper composed
by a graduate student.
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job after college; how can we expect them to go against the traditional academic system and
professorsand write any differently?
Lack ofThesis, The larger implication ofthis study resides with the data that present
no distinguishable thesis and/or attempt. This lack ofthesis may bethe result of two factors;
1) the wnters are novices, which includes the writer's lack ofexperience/knowledge
concerning the difference between a forecast statement and a thesis statement; and 2) the
notion that students' concerns for grades influences their writing; they do exactly what the
instructor and/or book requests rather than just write what they prefer.
The implication that students lack writing experience, orlack college writing
experience, raises an important question regarding this study. Does the intermingling of
forecast and thesis statements truly indicate adeficiency (lack ofexperience) or could this
novice writing bean indication ofa style that is authentic to theindividual? Students who
used forecast statements inthe opening paragraph may simply not know how to write a
proper thesis statement; however, the forecast could also indicate an inductive organization
as she/he gives all the information and finishes with her/his position. The forecast then
becomes amethod to draw in the reading audience without the risk of offending readers with
the author sstated position—a feminine characteristic. Therefore, this lack of thesis may
suggest that inductive wnting is evident in women's and men's written essays ofthe college
composition classroom and deserves attention. When analyzing and evaluating an essay
structured in opposition to the traditional format, one might ask which essay is stronger and
clearer. While this question is indeed important, my intention in this study was not to
evaluate the essays but rather analyze for any indication offeminine rhetoric.
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Hypothesis Disproved in the Rogerian. Because past research has indicated that
women tend to illustrate the use of feminine styles, including inductive organization, I
expectedfemale participants to consistently followthe Rogerian format. While the majority
of the time the thesis statement is traditionally placed in the openingparagraph, the Rogerian
argument specifically requires the thesis to be placed late in the text. While most women did
followthe Rogerian, the ones who did not followthe format are worth noting, includingthree
women (opposed to onlyoneman) whohad thesis statements in the opening paragraph.
Womenstraying from the Rogerian strategy in termsof thesis placementmay suggest two
things. One, women havebeeneducated to usethedominant pattern; or two, the delayed
and/orend thesis is not a preferred form ofwriting for females. If the latteris true, this
contradicts what researchers havebeensaying about the feminine style andmayindicate that
even if a feminine rhetoric does exist, women are notnecessarily using this type of language
and wnting style. Ontheother hand, theevidence here raises an important question: Are
womenabandoningan authenticvoice to engagein male rhetoric?
I had originally hypothesized that men would beinclined to stray from the Rogerian
format and remain true tothe masculine organizational patterns. The results ofthis study
suggest the opposite occurred. Not only did men demonstrate a cooperative style following
the Rogerian format, they offered compromises between their original position and the
opposing side oftheir argument. The patterns demonstrated by male writers seem to suggest
one ofthree things: men follow directions better; they are just as comfortable with the
Rogerian argument as they would be with the traditional rhetoric that has always been taught;
or there is no natural form ofwriting, feminine or masculine. Additionally, the fact that men
offered delayed theses and compromises demonstrates that men can see other points ofview.
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opposing the research that insinuates men are authoritarian. The evidence that men as well as
women are comfortable using a rhetoric based on feminine characteristics reaffirms the
necessity to acknowledge this rhetoric as a viable alternative.
ChoiceofOrganization, In the final assignment, 29 percent of women andmen
placed their thesis statements at the endof theiressayanddeliberately chose to write
inductively; additionally, menused delayed thesis statements. Not onlydo these factors
suggest that alternative rhetoric is evident in the college classroom, they showthatmenare
using nontraditional arguments aswell aswomen. The students' main reason for choosing
theRogerian format wasaudience awareness—^whom thestudents were addressing in their
essays. Thewriters chosethe Rogerian strategy because theydid not want to offend or
influence theaudience toostrongly with their own opinion. Two students, for example,
wrote in theirfinal reflections: "This [Rogerian format] enabled me to present the facts of
the matter without allowing too many ofmy personal feelings show inthe beginning ofthe
paper. I wanted to makesure that beforeanypoints of disagreement were introduced the
readers had a clear view ofthe facts" (Female); and "I chose touse the Rogerian style.. .1
made sure that I 'sugar-coated' some ofthe facts to make them less offensive tomy
audience. I found ahappy medium between too passive and too aggressive" (Male). Not
wanting torisk offending orcome ontoo strong, the reasons given by the female and male
are feminine characteristics thatdemonstrate the focus on theaudience rather thanthewriter
(Campbell, Man 14), Incontrast to the traditional format, the audience is the focus rather
than the writer. In this respect, passivity as afeminine characteristic is not detrimental; on
the contrary, it creates bridges between author and audience, and chances for acceptance of
the author and argument are increased. When women were once seen as weak for displaying
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passivity, they now can beviewed ascooperative. As the data suggest, men are also slowly
departing jfrom the traditional straightforward organization. While thenumber ofwriters
who chose alternative rhetoric is notastounding, the data show a slight indication that
women andmendonot significantly differentiate in choices of organization and theuseof
feminine rhetorical styles. The display offeminine characteristics by both genders confirms
research that states there is a feminine rhetoric and adds anadditional perspective—^men are
also illustrating theuseof characteristics pastresearchers have labeled as feminine.
Audience awareness isnota new reason for changing one's organizational format,
nor is it the sole reason for the necessary recognition and acceptance offeminine rhetoric
styles. While the data show some choice ofalternative rhetoric, it isalso important topoint
out the students who had clearer theses atthe end ofthe essay, thus perhaps suggesting a
preferred style irrelevant to choice. While only two women demonstrated this phenomenon
inthis last essay, each essay analyzed inthis study had some evidence ofclearer, more
recogmzable thesis statements atthe end ofthe essays with evidence that leading to the final
conclusion. Traditionally, a writing teacher or editor would tell the authorto movethe
paragraphs to the begmnmg ofthe paper and then expand in the body. However, as more
people are writing clear, understandable essays but withholding their position until the end,
traditions can be altered. Businesses, corporations, and other establishments requiring
wnting are striving for teamwork and cooperative environments. Writers who reflect this
same cooperation and compassion in their wnting may have an advantage.
Evidence
Every argument, vwitten or spoken, should have supportive evidence to enhance the
author sclaims and strengthen her/his position. Therefore, the evidence used by each writer
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was analyzed to investigate if women and men use different types ofevidence to support
theirclaims. Following pastresearch, I hypothesized thatwomen would usemore narratives,
examples, andpersonal experience to enhance theirpositions. Because the students
participating in this study have minimal writing experience, I also expected men touse
personal experience butfewer narratives orexamples. Students demonstrated minimal usage
ofa variety of evidence types for the majority ofthe essays. With the exception ofthe final
essay, lownumbers of evidence types may have occurred for two reasons: 1)evidence,
particularly formal, was notrequired; and 2) the assignments were notconsidered "formal
research" in the same sense asa research paper. Overall, confirming research and supporting
my hypothesis, women used personal experience but that did not distinguish them from men
because men also used personal experience. Metaphors, narratives, and analogies were
scarcely evident inwomen's writing in contrast to research focusing on feminine rhetoric.
Personal Experience andExamples. Overwhelmingly, the evidence used by women
and men was personal experience. The use ofpersonal experience both confirms what
researchers wnte about feminine rhetoric and my hypothesis. However, the use by men is
worth noting. While research indicates that personal experience isa characteristic of
feminine style, it is not surprising that women and men equally chose personal experience.
For one reason, the writers were not required to have formal research; therefore, they used
what they had in their repertoire. Their use ofpersonal experience is more aresult oftheir
limited educational background than their gender. As novice writers, they have to revert to
their own experiences to make any judgements. Similar to personal experience, examples as
evidence were used by both women and men. The difference, however, is that more men
than women used examples in their writing.
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Metaphors, Narrative, andAnalogies. Researcherswho advocate for a separate and
distinct feminine rhetoric and insist there are differences between women's and men's
writing point out that the evidence women use is metaphors, narratives, and analogies. These
types of evidence encourage audience participation without thepresence of a dominant
wnter, which is a characteristicoftraditional rhetoric (Campbell, Dow and Tonn). However,
few women (and evenfewer men) used narrative and analogies in the final essays of this
study. Although the lownumbers cannot provide conclusive data, the lack of usage may be
the result of lack of alternative styles taught inprevious educational settings and other
classrooms. Students are inundated with the traditional, unemotional, and "get-to-the-point"
style, and they arenotbeing introduced to the use ofnarrative asviable support evidence.
Perhaps the constant emphasis onthe classic organization—^introduction, body, conclusion—
has stymied the use ofmetaphors, narrative, and analogies because they do not demonstrate
clear-cut relationships tothe topic. The audience has to think and invert their own thoughts;
the fast-paced world of technology leaves littleroom andlittle time for stories. Women's
omission ofthis type of evidence contradicts what researchers have written about female
writers and disproves my hypothesis that my data would confirm past research findings. It is
important to note that metaphors, narrative, and analogies have been traditionally
nonacademic inthe sciences and social sciences and people who used them may have been at
adisadvantage. Therefore, ifwomen were to succeed in academia, itwas necessary for them
to adopt the masculine forms of rhetoric.
Males of this study, ontheother hand, demonstrated thefeminine characteristics in
their writing that were absent from the female writers' essays. Examples, metaphors, and
narrative were used by more men than women. The reasons for the usage by men could be
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numerous, butone can speculate as towhy more men than women use these particula*
characteristics: the men who exhibit the feminine characteristics have been exposed to them
inpast classes; they may have had a teacher, particularly a female teacher, who isaware of
alternative rhetorics, who allowed them the freedom to find their own voice; they may have
taken a creative wnting class; orthey may have a dominant female in their lives who has
influenced them. With the increased usage offeminine rhetorical styles, by both women and
men, academia and other wnting communities need to acknowledge the different types of
supportive evidence. Ulary addresses this notion: "Only when we tell our stories, talk out
our maladies, does the possibility offi-eedom exist. Silence leads us nowhere" (132).
Statistics. More men than women used statistics as evidence in the essays analyzed.
The fact that more men than women used statistics is not an anomaly. Statistical evidence is
difficult to refute and use ofstatistical evidence frees the author from any emotional
attachment to the data characteristically fitting for both men and the dominant traditional
rhetoric.
World Wide Web (WWW). The use ofthe World Wide Web (WWW) by men
deserves notice and suggests avenues for future research. The use by men is not peculiar
because men are traditionally considered to be more technology oriented. This study alone,
two English 105 sections, includes twenty-two men majoring in some type of engineering or
information systems compared to one woman majoring in information systems (see
Appendix Bfor list of students' major areas of study). The question was posed earlier about
what men's frequent use oftechnology could indicate for women and women's future in this
technological age. Could this piece ofdata suggest that women lag behind men again? It is
possible that the lack ofWWW use by females is an isolated event or aresult oflack of
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resources andcannot indicate women'sineptitude with technology. Thelowusage of the
Internet as evidence may be anarea for further investigation.
Writing Style
The final component used for theinvestigation of differences between female and
male essays was the writing style demonstrated by each participant. Guided by the first
research question asking ifwomen's and men's writing differs, I analyzed the essays for
stylistic categories including, but not limited to, emotional prose, use ofquestions,
intensifiers, expletives, possibilities, imcertainty, and emphasis. Because each ofthe four
essays had different objectives and content, writing characteristics varied among the essays.
Nevertheless, I anticipated differences inwomen's and men's rhetoric including women
demonstrating more use ofintensifiers and possibilities and displaying more emotion and
uncertainty. Overall, the writing characteristics ofall four essays remained surprisingly
consistent inthe choices women and men made. However, only a few ofthese
characteristics were used repeatedly by women and men in each essay. Except for two or
three characteristics with high use bywomen and men, most characteristics had fewer than
30 percent usage in the papers analyzed.
StraightforwardProse versus Emotional Prose. The first essay analyzed contained
elements consistent with past research; for example, male writers were more likely to use
straightforward prose. For years, academia and rhetoricians have preferred straightforward,
forceful, concise, "get to the point" prose that did not have emotional elements, empty
adjectives and adverbs, or excess details. In this study, straightforward prose was also
defined by clear and succinct sentences, topic sentences, transitions, and conclusions.
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In contrast to themen,women usedemotional prose andpositive tone. Proseusedby
women wascharacterized bywords denoting nonagression, emotional feelings, personal
connections, andpositiveness. When analyzing and evaluating the articles for the
assignment, one female writer, theonly writer out offorty-six papers, evaluated the positive
aspects of the articles rather thancriticizing thewriters fortheirseemingly misguided claims.
The wnter demonstrated anonhostile style indicative of the traditional caring woman yet she
established a strong analytical position. David finds the same caring tone inher analysis of
womenexecutives' metaphoricaluse (169).
Authoritarian versus Conciliatory. Similarto the differences betweenmen and
women using straightforward and emotional prose, I also found that the data suggest
differences inthe use ofauthoritarian language and conciliatory language confirming what
Campbell and David have written. Male writers used aggressive language that advocated
necessary action from thereaders. Men used more graphic language than did women when
topic choice was the same (i.e., Kosovo, abortion, euthanasia). When asked to describe their
language, men described their language as "aggressive," whereas women explicitly wrote
"nonaggressive."
In contrast to men, women used language denoting conciliation and harmony between
the reader and writer, confirming past research. Phrases, such as "Iunderstand" or "Irealize
their situation depicted apersonal tone and were commonly used by women. The female
writers appeared to have used the conciliatory techniques to involve the audience. They were
able to describe their topic without heavily influencing their readers.
Use ofQuestions. Data from this study suggest that women are continuing to use
feminine characteristics as researchers point out; however, what researchers may have seen
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as weak or indecisive can be seen as a positive characteristic because the characteristics can
create a bridge from thewnter to the audience. Forexample, more women writers in
assignment #2 exhibited the use ofquestions than men. Atone time, questions (sometimes
know ashedges) were viewed as a sign ofweakness orlack ofconfidence. However,
questions are away to avoid threatening oroffending the audience (Key 69). The sense of
cooperation between thewriter andthe reader is away to increase communication witheach
other. With commumcation lines open, what was once seen ascompromises can now be
viewed as cooperation. Furthermore, the writer does not lose clarity while presenting her/his
argument when using compromising techniques orunderstanding tone..
In contrast to assignment #2, the final essay suggests that men are using questions
equallyto women. Also important to note is thatwhilewomendid demonstrate use of
questions inplace of statements confirming past research, men did thesame. This
phenomenon is important for women and men. Questions can be seen as nonaggressive,
which for women confirms past research; but for men, the use of questions contradicts past
research and disproves my hypothesis that men will consistently use an aggressive style and
follow traditional masculine styles.
Intensifiers. The use ofintensifiers garnered high numbers among female writers—
more than men in every assignment except for the Rogerian strategy. The majority of
intensifiers included words that add orincrease the emotional attachment ofthe author and
reader to the topic. However, wnting handbooks do not see intensifiers as necessary
additions. If fact, intensifiers such as "absolutely," "awesome," "really," and "very," are
labeled as "meaningless modifiers" (Lunsford and Connors 252). When the standard writing
handbooks, such as The New St. Martin's Handbook used in the participants' classroom.
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designate certain types of speech "meaningless," the chance oftheir use is slim.
Furthermore, if students (women) do use intensifiers, they risk being viewedas inferior.
Essentially, the vicious circlewill continue unless recognition of feminine characteristics
becomes reality and changes are made in the handbooks and textbooks that studentsread,
use, and follow.
In contrast to the other three essays,men not only used intensifiers, but moremen
than women used intensifiers in theRogerian assignment, a genre where wewould expect
feminine characteristics to beprevalent. The fact that men adopted intensifiers intheir
writing while at the same time retained masculine characteristics hints at men's
"independence" (David 165) to choose female characteristics where they preferred. When
women practiced malerhetorical strategies, theydidso outof thenecessity of having their
ideas recognized, and they risked being viewed as aggressive. Conversely, this study
suggests that men are freer to demonstrate the use ofboth characteristics because of the
social privilege that men have. The fact that men adopted intensifiers intotheir writing while
atthe same time remained objective hints atmen's "independence" (David 165).
Expletives. In thesecond essay analyzed, amoderate percentage of females
demonstrated the use ofexpletives. This has traditionally been away to present material
objectively (third person); women using the characteristic, as data suggest, would be
demonstrating amasculine characteristic. However, The New St. Martins Handbook
describes expletives as weak verb construction or an "effective way ofintroducing an idea
with extra emphasis" (278). With this definition, the use ofexpletives could be considered a
feminine characteristic because women are known to add extra emphasis. But, Andrea
Lunsford and Robert Connors, editors ofThe New St. Martin's Handbook, add an additional
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explanation: "Often however, writers do not use expletive openings toadd emphasis.
Instead, they merely overuse them, creating sentences that needlessly bury action innouns,
verbals, ordependent clauses" (278). Inother words, the handbook is emphasizing a style
based on the traditional male rhetoric: virile and straightforward. The interesting facet ofthis
explanation is that women who use expletives face LakofPs "razor's edge"; women exhibit
objectivity, butwnterswho havethepower to edit handbooks, andhence influence countless
writers, decide that expletives are justanother way toadd unnecessary emphasis. To combat
the adversaries, women have to be advocates for themselves.
Incomparison to women, men also registered high numbers ofusage ofexpletives.
The data suggest that men are continuing to use expletives todemonstrate an objective
stance. Men using expletives could also suggest that men are demonstrating feminine
characteristics as defined by past researchers. Instead ofviewing expletives as negative,
according totraditional standards, scholars may need to revisit the component ifmore writers
are demonstrating the characteristic.
Expletives were not the only feminine characteristic that men displayed intheir
wnting; they also exhibited use of intensifiers, possibilities, emotional prose, and examples.
In David's study offemale executive rhetorical styles, she points out that "support by
example and inclus[ion] ofown experience are rhetorical factors identified as female" (166).
The fact that men display similar wnting characteristics as females in these particular essays
offers the possibility that women and men do not write differently as past research has
declared.
Possibilities, Uncertainty, andExamples. Women continued to exhibit the
characteristics identified as feminine as higher numbers ofwomen used possibilities.
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However, only a few women exhibited the remaining rhetorical styles identified as feminine
(uncertainty and examples). Because the essays increased in importance (points toward
grade, topic importance, and necessary skills), data suggest that women exhibited the
characteristics traditionally associated with academia.
While these findings remain consistentwith past research, the use of intensifiers and
possibilitiesdoes not necessarilystrengthenthe recognition of a femininerhetoric. Women
are demonstrating these characteristics but demonstration maynot be enough to attract
rhetoricians because the writing styles labeledfeminine characteristics discussedabovecould
be considered weak bywriting analysts. However, bywhat andwhose standards is this type
of prose correct? Obviously, patriarchaltheories and traditions have influencedwhat is
correct andwhohas the powerto make the decisions (Ulary). What is considered correct has
become standard writing conventions, therefore leading many students to seealternative
styles as inferior.
Length ofEssay
Thefinal analytical tools used forthis study to investigate if differences exist between
women's andmen'swriting were theanalysis of length ofessays and theperson inwhich the
author wrote. Theanalysis of length proved to be inconclusive because it wasdifficult to
judge accurately the length ofpapers. The average length ofpapers between the genders was
calculated and tabulated; however, considering students' choices of different fonts and
paragraph construction, the number ofpages could not accurately measure the lengths of
papers inorder tosuggest any conclusions. Nevertheless, length was anissue with the
students. The students were never required towrite aminimum ormaximum number of
pages for any ofthe assignments, but someone always asked how long the paper had to be.
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The reply given to the students was "write as much asyou think necessary to accomplish
your task." Thefact thatwomen and men averaged nearly identical page lengths may
support theirbeing first-year college students rather thanimplying anygender differentiation.
Use ofPerson
There is a saying thatpromotes teamwork and cooperation: "There isnoT in
TEAM.'" For many years, there was no "I" inacademic writing either. While the students
predominantly wrote inthird person, there were students who used first person and the
combination offirst and third. Ingeneral, these data may reflect the inexperience ofwriters.
On the other hand, the data may implicate the continuing trend ofusing first person informal
wnting and the beginmng erosion ofthe dominant masculine traditions inwriting. Susan
David Bernstein discusses first-person theorizing in contemporary scholarship:
I aminterested in theintrusive "I" asa rhetorical event; this textual monument
cames the capacity to accentuate and overturn conventions ofauthority,
particularly the pretense ofobjectivity as anideological cover for masculine
privilege—Because subjectivity is the cornerstone offeminist inquiry, it is no
wonder that first-person theorizing , with its insistence onthe "I,"has
garnered somany practitioners. (175)
Bernstein's "practitioners" may be the published women writers discussing feminist critical
theory, but female students participating in the study are also using first person in their
wnting. In spite ofBernstein's relation of first person to the feminine, results of the study
show that the male writers wrote in the first person in equal numbers to the females. Again,
data suggest there is little difference between female and male writers. Although men are
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wnting infirst person, researchers have tokeep inmind that this is a step out ofthe tradition
and a step toward acknowledging feminine rhetoric.
AreResearchers Wrong?
Past researchers have identified certain writing characteristics exhibited by women
and labeled them "feminine." The data ofthis study indicate that differences exist between
female and male wnting, but the inconsistency offeminine characteristics used by the
participants suggests that the feminine writing characteristics are not necessarily inherent.
However, the lack ofdifferences does not disprove what researchers have written but rather
says that the women of this studydid not demonstrate the use of feminine rhetoric.
Nevertheless, Ibelieve after research and close reading ofthe data that the participants are
socially constructed and taught to write in traditional styles. Furthermore, writing styles
characterized as feminine continue to beconsidered asnonrhetorical in thetraditional circles
and therefore are not readily used and accepted inacademia. This fact becomes evenmore
interesting as the data from this study suggest that men and women are using some ofthe
same wnting styles feminine and masculine. With the awareness, even ifminimal, that
feminine rhetoric exists in both female and male essays, researchers have to continue to
research and wnte about feminine rhetorical devices inorder for alternative rhetorics tobe
recognized. Acknowledging that either gender can readily use alternative styles will refute
the traditional claims that only one form ofrhetoric is acceptable in academia.
AreWomen Consistently Demonstrating Feminine Rhetoric?
When investigating the differences between women's and men's writing styles, I
found that while women did demonstrate feminine characteristics, the majority ofwomen did
not illustrate feminine characteristics conforming to Lunsford's "many women." Women
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wrote onfeminine topics and used personal experience, intensifiers, and questions,
confirming research. Contradicting research, womendid not demonstrate inductive
orgamzation, nordidthey use narratives, metaphors, or analogies as evidence. In the
analysis ofmen's writing, I also discovered new insights that had not been directly addressed
in past research. Men did exhibit wnting typical ofmale values (straightforward prose,
expletives, aggressive language); unexpectedly evident, though, is the number ofmales also
demonstrating the use offeminine writing styles. On the other hand, men not only
demonstrated traditional male wnting characteristics, but they also exhibited feminine
characteristics, contradicting what past researchers have written. For example, men
displayed alternative rhetorical patterns and used narrative, metaphors, and analogy in higher
numbers compared to women.
The data suggest that men exhibited multiple writing styles, which is
characteristically a feminine trait. Schowalter views this dual language usage as women's
bilingual nature" (see Chapter Two), and Knsteva suggests atype of "reconciliation" (see
Chapter Two). The wnting community, including the decision-makers, cannot continue to
ignore the contribution offemimne rhetoric. Inorder for feminine rhetoric to have its
rightful place in rhetorical history, it may have to begin with more males demonstrating the
feminine characteristics. While this may seem like feminine rhetorical strategies are forging
into rhetorical history through the back door, one must view this inclusion as a start.
Feminine rhetoric may enter through the back door, but once it receives acknowledgment,
acceptance and rhetorical theories will be the next step.
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Should Teachers Recognize Feminine Rhetoric?
The challenge is not only to determine if a unique rhetoric exists in a society
(including theacademic arena) that has been dominated bymale traditions and ruled by
theories based onmasculine values; it is also a challenge to acknowledge and accept
feminine rhetoric as a viable rhetorical style. Asmyanalysis of the students' written work
continued, whether ornota true feminine rhetoric can become recognized came into
question, especially since schools and teachers heavily influence female andmale writers.
Students are influenced bygrades—after all, a passing grade can betheequivalent of
remaining incollege, oraB can help retain a grade point average necessary for a scholarship,
oranAcanland that bigjob or graduate school acceptance. Whatever thecase may be, we
all must admit that grades, and therefore the people who have the power to distribute grades,
have amajor influence on academic actions. With this in mind, instructors and the grades
they give influence an "individual style," especially because most writers have only been
taught amethod resembling amasculine style based on theories established by men and
mfluenced byWestern culture. Ofinterest for this study were the students beliefs about how
academia influences their writing and also the students' attitudes relating to writing.
Questionnaire andReflections
The results from the questionnaires indicate that students rate teacher influence high;
students agree that students must wnte the way a teacher wants them towrite to receive a
good grade (see Appendices 7-9 for questionnaire results and responses). Arelatively low
number ofstudents agree that they can try their own styles and be confident the instructor
will not lower then grade or make them change their style. Hence, even ifawoman did have
essential characteristics that follow traditional feminine traits and are preferred by women.
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researchers would have difficulty detecting the style because she would choose to write what
she thinks is expected from her instructor.
The results from the questionnaire also provide clues to why feminine rhetorical style
was not overwhelmingly evident in the female essays. Only47 percent of the women,
compared to 72 percent of themen, agreed that academic writing could include emotions,
narrative, and/orpersonalexperience. In addition, 41 percent of the women agreed that
academic writing wasboring because it follows thesame pattern all the time. Therefore, this
seeming contradiction suggests thatwomen viewed these two statements/questions
differently because ofthe phrase "academic writing." Academic writing still implies
language characterized bymale values, andconsequently because education has
"traditionally been framed inmale terms" (David 154), women are writing what they have
been taught, which may ormay not be different from the feminine writing characteristics that
females may prefer or are more inclined to use. Although women's adherence to academic
patterns supports the postmodern feministposition that assertswomen are able to write in
different styles to fit the appropriate situation, the fact that women follow what they have
always been taught (the traditional patterns) is an issue to consider.
When students were asked, via the questionnaire, if they had ever heard ofthe
Rogerian Strategy prior to English 105, all of thewomen andallbut onemancircled "no."
When asked ifthey have been taught any alternative writing styles prior to English 105, the
majority offemales and males circled "no." Itmust be emphasized that these data are the
results from only two sections ofEnglish out ofamultitude ofEnglish classes offered across
the United States in most college settings. However, the data suggest there is a serious
problem for researchers who want to investigate alternative rhetorics when students are not
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even aware thatother styles exist. "I think myEnglish teachers have influenced mystyle of
wnting. We mainly wrote inclassical arguments and they would rarely letus turn from their
guidelines" (Female Reflection). Perhaps the lack ofopportunity to write using alternative
styles contribute to thestudents' choices of style and arguments.
The pedagogical implication ranges from simple inclusion ofalternative styles in the
classroom to complicated acknowledgment that feminine rhetoric deserves recognition as its
own rhetorical theory. Beginning with the students taking part inthis study, this study shows
that some students are wnting merely for agrade: "Mostly, Iwas interested in getting agood
grade and tried to figure out how to lose as few points as possible" (Female Reflection); and
When the instructor and the student disagree about the way essays should be written, grades
may belowered" (Male Reflection). Instructors, professors, and textbook writers have to
realize the power they hold in the classroom and hence how they control what characteristics
the students use in their every day writing. In fact, the way students view gender behaviors
and stylesprotrudes beyond the writtenword:
I am still stuck on putting my thesis atthe beginning ofthe essay, as the last
sentence of thefirst paragraph. I think of it asboring and unadventurous, but
I cannot make myself put it anywhere else. Not one ofmy writing instructors
has ever given me the option ofplacing my thesis atany other area, so I never
tried itor even considered it. I hope to try that [thesis sentence is the very last
sentence ofpaper] some day, but I haven't been able to pull it out ofthat first
paragraph and not feel like I'll be getting introuble for it. (Female Reflection,
English 105)
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What kind of "trouble" is the woman referring to in the above passage? Does trouble mean
alower grade? Does itmean trouble from her instructor? Whatever the connotation is, why
do women, this young woman in particular, feel they will get in "trouble" for placing a thesis
at the end ofthe paper? "'Women are not in the wrong when they decline to accept the rules
laid down for them, since the men make the rules without consulting them'" (qtd. in de
Beauvoir xlvii). History, tradition, dominance, and many years ofpatriarchal influences are
the answer to the above question. Does this need to change? Yes. Society changes; tradition
changes; and the male dominance ofrhetorical history needs to change by including feminine
rhetoric. Where can change begin? It can begin with classroom instruction, with authors and
editors of textbooks, and with men.
Teachers need to begin addressing alternative rhetorical styles on aconsistent basis in
their pedagogical practices. Males, who traditionally prefer forceful prose as past research
declares, in this study indicate support for the inclusion ofalternative styles: "I have not
done many papers with adelayed thesis [sic] and Ibelieve that they are probably the most
useful. I believe this because they promote compromise... and I didn't want to lose readers
right away (Male Reflection); and "I just wrote what came natural and it ended up
somewhat like arogerian [sic] argument" (Male Reflection). Change has already begun with
women ^they are writing, researching, and becoming more vocal as time moves forward.
However, as David points out, men traditionally have had more opportunities "to disseminate
male rhetorical styles" (155); therefore, along with women, they must rise to the challenge of
acknowledgmg, respecting, and endorsing feminine rhetoric as aviable rhetorical theory.
Simone de Beauvoir discusses the Laws limiting the rights ofwomen as she introduces
woman as the Other.
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Radical Feminism: Why WomenShould UseFeminine Rhetoric
The feminme rhetoric described above is based on radical feminism, alsoknown as
cultural feminism or strong cultural feminism (for consistency, theterm radical feminism
will beused throughout the rest of thediscussion). Judith Evans describes radical feminism
"by its insistence that women's characteristics and values are for the good, indeed superior
and ethically prior tomen's, and should beupheld. They and certain ofwomen's roles have
been derogated, devalued, by men. It ispart, anyway, offeminism's task to revalue them, to
reclaim women's heritage, orwomen's pride" (76). Radical feminism does notbelieve in
androgyny nor does it desire to overthrow the patriarchal society. Researchers who advocate
radical feminism want tocelebrate the qualities traditionally associated with the feminine:
nurturing, gentleness, humamsm, and subjectivity. The operational definition for analysis of
thedata was based onradical feminism's notion ofwhat feminine rhetoric is. Just asradical
feminism believes women demonstrate certain characteristics, past research indicates that
female writers ^e more inclined to demonstrate aparticular rhetoric.
The data presented above suggest that women are confirming the researchers' claims,
even ifminimally. Radical feminism encourages the use offeminine rhetoric and views
women's usage ofmasculine rhetorical style as adisadvantage and the product ofthe
patriarchal society. Sara Mills points out how feminine speech has been characterized:
Those who simply speak assertively or aggressively are conforming to competitive or
masculine speech norms, which may be effective in achieving the aims ofthe speaker, but
usually only at the cost ofthe group or the conversation itself (92). Mills addresses multiple
aspects ofthe masculine tradition; 1) she implies that assertiveness and aggressiveness are
counterproductive; 2) she insinuates that women who do speak this way are merely
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conforming rather than their speech being inherent; and 3) she suggests that masculine
rhetoric places the writer first and the audience second. These implications are not only
consistent withthose of otherresearchers, but theyalso give additional reason forthe
recogmtion of feminine rhetoric. Consistent with Mills' discussion, the students ofthis study
who chose the Rogerian strategy for their final essay did so because ofaudience affiliation,
according to students' comments in their reflections.
Similar toMills, the data confirm Ulary's findings that women change rhetorical
styles tohave a voice. As the formality ofthe essay increased, the use of feminine
characteristics declined. Ulary points out this disadvantage (see Chapter Two) and
encourages women to self-evaluate and analyzewhat themasculine tradition has done to
women's language. Once therecognition is complete, the woman is free to "liberate herself
from the Other s [man's] masterful discourse" (Ulary 143). The young writers participating
in this study offer acontradiction to Ulary's "disadvantage" that remains achallenge for
researchers. There are women who are comfortable in the submissive position and those who
truly believe achieving equality is adead issue because women and men have equal
opportumties in all aspects of life. According to ainformal verbal poll taken by me during
this study, over 80 percent of the women believed they could do anything they wanted and
believed that women and men are treated equally in education and the work force.
Postmodern Feminism: Why Women Should beBi-Rhetorical
Feminist theorists researching feminine rhetoric cannot ignore alternative approaches
simply to follow radical feminism; there are other avenues for exploration. In practice, as this
study suggests, rhetorical choices preferred by women by radical feminism theorists were not
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always used. Keya Ganguly, quoting Donna Haraway, writes that one theory cannot
encompass all women.
It has become difficult toname one's feminism by a single adjective. There is
nothing about being "female" that naturally binds women. Gender, race or
class consciousness is anachievement forced onus bythe terrible historical
experience ofthecontradictory social realities ofpatriarchy, colonialism, and
capitalism. Pauiful fragmentation among feminists (not to mention among
women) along every possible fault line has made theconcept ofwomen
elusive. (61)
Radical feminism, asmentioned above, centers onuniversal features ofwomen's
experiences. However, as Judy Wajcman points out, "Women's subjectivity, caring, holism,
and harmony cannot be universal aspects ofwomen's experiences" (11). Wajcman, in this
statement, relates to Ganguly's thoughts concerning the influence ofclass, race, sexual
orientation, religion, and culture on women's experiences. The men who demonstrated the
use offeminine rhetoric inthis study conform to Wajcman's statement as well. Individuals
remain different even within aspecific group, and in this study, within two separate genders
and even within the same gender.
Postmodern feminism "takes account of the differences between and within
individuals (Wajcman 11) and offers alternative choices for female writers. With respect to
the data presented in this study, the ideas offered by postmodern feminism also pertain to the
male wnters. Additionally, postmodern feminism departs from radical feminism as itavoids
any sort ofprivileging ofone gender over the other. The postmodern feminist theory
validates the differences in women and values the characteristics—feminine or masculine^
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used toaccomplish the task. The fact that women and men participating inthis study
demonstrated use offeminine andmasculine rhetorical styles conforms to postmodern
feminism's position. Postmodern feminists do not see the usage ofmasculine style as a
disadvantage forwomen. Feminists who support postmodern feminism are conscious of
feminine qualities and realize the existence ofpower discrepancies between women and men.
Acknowledging the differences and the power struggles that occur, they explore the
possibilities oftraditional rhetorical structure to use to women's benefit. Inother words,
women should adapt whatever style is comfortable for them and can help them be successful.
Once increased numbers ofwomen gamer success, they will enter the decision-making
positions where changes will happen. Until people change the way some see "feminine"
characteristics, women need to be assertive and use whatever tools necessary (feminine or
masculine) to achieve greatness. Lisa Walsh reiterates this notion: "forge space within the
symbolic^^ order before we can even begin to actually create auniquely feminine 'self-
expression (349). The data of the study imply that women and men are exhibiting feminine
and masculine rhetorical styles; it seems only logical for each gender to have the opportunity
to use styles that are accommodating, comfortable, and preferred by the individual. This
opportunity means not only to recognize feminine rhetoric but acknowledge its viability in
combination with masculine rhetoric.
CombiningRadical andPostmodern FeminismforSuccess
Radical feminism has its positive attnbutes, but postmodern feminists may argue that
women are beyond the concerns ofmaking gender visible, are beyond the necessity of
Symbolic as Cixous sees it is the Laconian definition ofthe paternal order of language. "Phallic order of
repress, albeit not altogether successfully, any autonomous repression of'femininity'"
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recognizing feminine rhetoric. Postmodern feminism goes beyondthe radical feminism's
beliefsofauthentic traits; postmodernfeminists question the rhetorical situationand decide
themost effective way to achieve the objectives in thewritten prose,whether themeans
involvestrictly feminine characteristics, masculine characteristics, or a combinationof both.
Thedatahere suggestthat womenare using the feminine characteristics presented by
researchers, but they are not usingthem in seclusion. Thedual-language usage follows
Knsteva's view of "coimterinvesting"—^to use the language styles that will achieve the
projected purpose. Byutilizing bothstyles, awriter does not riskbeing dismissed for
following one specific style. Anne-Marie Smith claims that inKristeva's theory "female
identity involves negotiating one's identification.. .that is language, thefather, thelaw" (79).
Smith continues topoint out Kristeva's key concepts: "ofidentification asakey to
understanding andelaborating meaning, of boundary crossing as a radical move in the
creation and evolution ofany form ofidentity, oftime and history as necessarily both
cursive—^linear, and monumental—cyclical and revolutionary" (6-7). Kristeva and Smith
agree that there are concepts that propose a reconciliation of both the female andmale
characteristics. For example, amale writer participating inthis study described his final
essay as a "quasi-Rogerian argument";
Organizing the paper into a structure I have learned was even more difficult.
Inallactuality, I guess this would beconsidered a causal argument and I was
not sure how tomake a causal argument into a classical orrogerian [sic]style
argument. So I justwrote what came natural and it ended up sounding
somewhat like a rogerian [sic] argument because most ofmy paper was just
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Stating facts and then I tied it all together at the end with the thesis and a call
for action. (English 105)
Althougha male wrote the above excerpt, it demonstrates the relationshipbetweenfeminine
andmale rhetorical styles. Mills writes that "individual womendo not necessarily have a
single speech style; that is they do not use oneform of speech in all situations" (86)and the
data presented here suggest that men do not differ from Mills' deduction.
In spite of the progress, postmodern feminism is criticized. If feminine rhetoric is
imacknowledged, opponents of postmodern feminism viewthis as a disadvantage forwomen.
In response to this, however. Millsoffers the idea of "discourse competence":
There must be a position outside this system of sexual difference where it is
possible to describe women andmenspeakers who are displaying features of
neither feminine normasculine speech behavior, butwhoare simply
competent speakers. By this, I mean those speakerswho are able to speak
fluently, with theappropriate amount ofcooperative andcompetitive markers,
with a due amoimt ofcare for both the group and theindividual speaker's own
needs. Discourse competent speakers have a range of speech strategies
available to them, andare able to adopt them atwill; theyare aware of the
effect that their use oflanguage has onothers and can modify their speech
according to the situation. (91)
The idea ofdiscourse competence corresponds with the data presented here; however, there
are two distinctions with reference to the above quote that deserve attention. One, Mills
wntes that there must be a type ofspeech that uses "neither feminine or masculine speech
behavior, yet the words she employs are "cooperative" and "competitive" and "care for the
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group and individual speaker." Cooperative speech style and consideration for theaudience
are considered feminine; just ascompetitive and focus onwriter are considered masculine by
researchers. The discrepancies byMills do not devalue her statement because what she is
essentially saying relates to Schowaiter's "bilingualism," andKristeva's reconciliation.
Women needto use the rhetorical strategies thatare available to them to achieve the
objective ofthe task. Women using what is available to the best oftheir ability will help
them gain access tothe domains (traditionally controlled by men—academia, boardrooms,
corporations, etc.) where decisions are made. Eventually, women inauthority positions will
have the power to highlight feminine rhetoric. Women may need to view conformity as
"cultural capital to allow them to go onto something else."'^
Teachers Recognition ofSocietal Influence
Combining the beliefs ofradical feminism and postmodern feminism will provide
women and men with the opportumty to address that femininity and masculinity are socially
constructed and "are infact constantly under reconstruction" (Wajcman 9). Most ofthe ways
wewrite aredetermined by outside factors; schools, families, socioeconomic factors. In
fact. Mills takes this notion one step further establishing adifference between "female" and
feminine ; Features [ofwomen's speech], particularly those associations with women's
over politeness anddeference, are in fact characteristics of feminine rather thanfemale
speech, that is, astereotype ofwhat women's speech is supposed to be" (82-83). Believing
this to be true, society, and those who have rhetorical influence in society, establish the myth
that considers feminine rhetoric weak incomparison to the traditional theories and
pedagogies. It is important to recognize the societal construction ofgender when
Assistant Professor David Wallace, Iowa State University, used this quotation in his classroom, spring 1999.
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investigating whether feminine rhetoric is evident in student composition because how can
researchers truly discover arhetoric that is uniquely feminine if language users and writers
are constructed by society.
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SIX
CONCLUSION
You gainstrength, courage, and confidence byevery experience inwhich you really stop to
look fear in the face. Youmustdo the thingyoucannotdo.
Eleanor Roosevelt
Finding a definitive answer towhether a distinctive "feminine rhetoric" exists may be
a life-long endeavor for me and other researchers as rhetoric continues to change. Changes
in how women and men view and use altemative rhetorical styles will not happen overnight,
nor will it be a smooth road. Nevertheless, acceptance ofgender differences can occur, by
women and men for women and men, by combining what the type ofwriting preferred by
each individual, traditionally male or female, and using this combination to their advantage
for successful and satisfying prose. I discovered in this study that women are demonstrating
rhetorical styles labeled as feminine but not in overwhelming numbers, nor on aconsistent
basis. More surprisingly, I discovered that more men than women demonstrated theuse of
wnting characteristics labeled as feminine. These somewhat surprising discoveries do not
imply that recogmtion offeminine rhetoric is not necessary or worth pursuing. On the
contrary, researchers, rhetoricians, and instructors must continue the effort ofpromoting
women's wnting until it is valued equally with male writing. Acknowledging that
differences exist and are acceptable addresses the avoidance ofaltemative rhetorics and helps
overcome the compromised silence in communication.
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Research Questions
My purpose for investigatingthe existence of feminine rhetoric is not to persuade
others to acceptone rhetoric (feminine ormasculine) as betteror to establish right versus
wrong. Rather,my intention is to persuadeothers to acknowledge that differences do exist
and respect thewomen (andallwriters) who choose alternatives styles instead of viewing the
writers as inferior if they chose not to conform to traditional writing standards. Themain
question driving this studywas addressed witheachanalysis: Are there noticeable
differences between women's and men's rhetorical styles in terms ofcontent, organization,
evidence, and style ina first year composition course? Female writers did display different
content and topic choices, confirming researchers' findings that women choose topics related
to women's interests andvalues. Topics chosen bymen were quite different from those
chosen by the women. However, justas women are known to choose topics traditionally
associated with feminine issues because women are interested inthose topics, men chose
topics that were ofinterest to them in the same sense that women made their topical choices.
Because each person is an individual, has a unique personality, and has her/his own interests
relating to their chosen lifestyle, aparticular content choice cannot be based on gender and
definitely cannot be generalized among all women or men. Additionally, this study suggests
that the participants' choices are gendered and learned. Organizationally, women did not
consistently demonstrate an inductive structure; surprisingly, higher numbers ofmen than
women did demonstrate the use ofalternative organizational patterns. Personal experience
was equally used among females and males, butother evidence labeled as feminine was not
apparent in women's writing, contradicting past research. Lastly, writing styles differed
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between women and men but not in the numbers originally hypothesized or as past
researchers have experienced.
The second question ofthis research focused on whether or not "many" women are
illustrating awriting style consisting offeminine characteristics. David mentions that "there
is no clearly developed women's style that represents individual personality and power of
persuasion" (156). Can any one style, female or male, truly represent an individual style
knowmg each person is unique? At the same time that Campbell advocates for aspecific
feminine rhetoric, she also points out that not all women exhibit feminine rhetorical styles,
but many ofthem demonstrate elements of it (Women xix). The analyses presented here
coincide with Campbell's findings. The female writers ofthis study have not displayed
overwhelming use of feminine rhetorical devices, but women have exhibited fairly consistent
use of some ofthe characteristics labeled as feminine. In addition, although not in equal
numbers, men are also illustrating use of feminine rhetorical styles.
The third and final research question centered on the students' thoughts and the
effects on pedagogical practices. Students participating in this study reaffiimed the statement
written in the begmning ofthis text about teacher influence on students and the ability to
make adifference. While students believe in their own interests and voices, they also believe
in the instructor's control ofgrades in the academic world. The need to acknowledge
feminine rhetoric is evident from the data as well as the need for instructors to recognize
writmg differences and appropriate pedagogical practices accordingly.
Further Implications and Research
More questions became apparent through the course ofthis study than were
answered. An important question surfaced from the data indicating similarities between
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women s and men's essays: how should we view the women's writing that is similar to
men s? As equality? Or as assmiilation? Ifwomen are assimilating to the dominant
tradition, have they lost the equity battle, or are they merely using the system for their
benefit? These questions propel the continued research ofwomen, feminists, and writers.
Do feminist scholars and writers acknowledge feminine rhetoric and "lose" because
alternative strategies are not acceptable in academia or positions ofpower, or do they
combine feminine and male writing techniques and risk feminine characteristics going
unnoticed and hence remaining unacknowledged as part ofthe rhetorical tradition? While a
definitive answer to these questions gives rise to continued research, I feel women have to
believe the answer is "no." Women may have to use the system to establish themselves in
positions to make decisions—<ieans, program directors, chiefengineers, and CEOs. Another
important question emerged from the display offeminine v^iting styles: Do researchers
reaffirm the masculine tradition ifthey emphasize feminine strategies and therefore separate
the two distinctive styles? By pomting out the inequities of the system, are the dominant
strategies only reinforced?
The next step in answering these questions is possibly higher level classrooms;
graduate study, doctoral study, or advanced courses of specific schools of study such as
engineering or mathematics. In this study, Iconcluded that the inexperience ofthe writers
played arole mthe writing production. However, ifastudy were conducted in advanced
courses, inexperience may not be afactor. Additionally, the academic experience that
graduate students have perhaps gives them the opportunity to challenge the academic system,
without the overriding pressure ofgetting agrade as evident fi-om the students' comments
madeduring this study.
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'^Sometimes, a person has to take a half inch to even get the inch"
The reality is, however, that rhetoric used by women cannot be uniquely feminine
because women and men are constructed by society. Furthermore, the results of this study
suggest that men are exhibiting some features of feminine rhetoric equally to women.
Perhaps "gender" is more about power than about differences as many linguists have written.
Society and education remain the overriding influences on writing. Society controls
language, and as society continues to be male-dominated, the dominant masculine structure
will control language. The schools and educational system are no different. Students write
what they are taught to write, and educationcontinues to showpreferencefor themasculine
style of writing. Unfortunately, feminine rhetoric will not be recognizeduntil it becomes
equal with themasculine tradition...until academia accepts it as an equal. The recognition of
feminine rhetoric doesnotmeanthat all women are demonstrating the characteristics, nor
does itmean thatallwomen must usethe feminine style. Recognition simply means the
acknowledgment ofdifferences. Teachers, instructors, and practitioners are responsible for
helping young women and men reach their potential. Individuals can make a difference by
embracing, accepting, andpromoting feminine rhetorical style asan alternative choice even
if theacceptance process is slow, even if the change comes from one individual at a time.
Language ispower. Social change begins with language, and change begins with
acknowledgment—acknowledgment inthe classroom by providing the opportunity to write
one's own voice. From Sarah Grimke toElizabeth Cady Stanton, from Gloria Steinem to
Hilary Clinton.. .without the soapboxes inthe villages and women taking initiative for their
own voice, women may continue to lag instepping up to and into the podiums oflecture
halls and boardrooms.
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INFORMED CONSENT MEMO TO STUDENTS
Date 22 March 1999
To Studentsin English 105,Sections 22 and 30
From Sandi Skwor
Subject Participation in Analysis and Evaluation ofFirst Year Composition Writing
Purpose. Iwould like to invite you to participate in the analysis and evaluation ofwriting assignments in
First Year Composition during the Spring 1999 semester at Iowa State University. Researching writing
techniques in student composition will allow teachers to improve the instruction in first-year composition
and benefit future students taking the course. To complete this task, Iwill ask for two things:
• permission tophoto copy your completed assignments for analysis
• a onepagewritten rhetorical analysis completed by final examweek
Time and Place. The study will not require additional time other than your regularly scheduled class in
Ross Hall and will not require any additional assignments than already stated on your syllabi.
Data. Prior to teacher comments, Iwill photocopy your assignments. The copies will be analyzed after
you have completed the course and final grades have been distributed. To encourage honest replies in the
rhetorical analysis, the students will place the completed analyses in an envelope and give the envelope to
adesignated secretary in the English office in Ross Hall. After Ihave turned in final grades, Iwill collect
the envelopes. The project and data will not affect your course grade in any way.
Participation and Confidentiality. The results of the analyses will appear in athesis and perhaps in a
scholarly article. You will not be identified by name in any reports. Iwill respect your privacy and will
change names, ifnames are necessary. Your participation will be very helpful, but it is entirely voluntary.
You may reflise participation without any consequences affecting your grade in English 105.
Ihave read the memo and fully understand the purpose ofthe project and my
participatory role.
Ivolunt^ly agree to participate in this project conducted by Sandi Skwor ofIowa State
University. Imay contact Ms. Skwor at any time for further information or questions
concerning the project.
I understand that my confidentiality will be protected, and Imay withdraw my consent at
any time. Upon completion ofMs. Skwor's written report, Iwill have the opportunity to
read a copy if I so choose.
PrintName Date
Signature Phone
Email Address
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Table B.l
Females
n=17
Males
n=32
# % # %
Age Range in Years 19-25 na 19-24 na
Freshmen 16 94 28 88
Sophomore 0 0 4 13
Junior 1 6 0 0
Senior 0 0 0 0
ISU English 104 Taken 9 53 13 41
ISU English 104—Testedout 7 41 6 19
ISU English 104—Waived 0 0 1 3
Other College English 1 6 3 9
Did not state classes 0 0 3 9
Number ofHS English - -
3 2 12 4 13
4 8 47 9 28
5 2 12 10 31
6 1 6 4 13
7 3 18 0 0
8 0 0 1 3
Undeclared 2 12 4 13
Table B.2
Students' Majors
Females Males
n=17 n=32
Major # % Major # %
Animal Science 1 6 Aerospace Engineering 1 3
Biology 3 18 Agricultural Engineering 1 3
Business 2 12 Animal Ecology 2 6
Ex. and Sports Science 1 6 Animal Science (Pre-Vet) 1 3
Liberal Arts 2 12 Biology 1 3
Man. Info Systems 1 6 Biology (Pre-Med) 1 3
Math 1 6 Business 1 3
Political Science 1 6 Civil Engineering 1 3
Pre-Business 1 6 Computer Engmeering 4 13
Psychology 3 18 Computer Science 2 6
Undeclared 1 6 Electrical Engineering 3 9
Ex. and Sports Science 3 9
Industrial Engineer 1 3
Man. Info. Systems 1 3
Marketing 1 3
Mechanical Engineering 7 22
Pre-business 1 3
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ENGLISH 105-22: FIRST YEAR COMPOSITION
SPRING 1999 11:00-11:50 AM MWF
ENGLISH 105-30: FIRST YEAR COMPOSITION
SPRING 1999 1:10-2:00 PM MWF
POLICY STATEMENT
Instructor: Ms. Sandi Skwor
Office: Landscape Architecture (LA) 001,Desk#2
Hours: MW12:00—1:00 PM, 2:15-5:00 PM; Appointment byrequest
Mailbox: Ross 203
Phone: 294-9820
E-Mail: sskwor@iastate.edu
Text(s): Required:
Student's Guide to English 104/105. Department ofEnglish, Iowa State
University. (Available at theUniversity Bookstore)
Ramage, JohnD. andJohnC.Bean. WritingArguments Fourth Edition.
Boston: Allyn and Bacon, 1998.
Recommended:
Kirszner, Laurie G.andStephen R. Mandell. The BriefHoltHandbook
Second Edition. Fort Worth: Harcourt Brace, 1998.
**Other handbooks also acceptable, e.g., St. Martin's, APocket Style Manual, etc
Material(s); Journal notebook that is separate from English notebook used for class notes
WELCOME TO ENGLISH 105
The best way tobea better writer is towrite and practice. This section ofEnglish
105 isdesigned to help students prepare for participation inacademia through the forms of
persuasion and argument. Students will analyze arguments, evaluate and respond to
arguments, and construct their own arguments. Students will continue to develop their
critical reading and writing skills as well as continue learning strategies for researching
necessary for their academic success.
OBJECTIVES
^to analyze professional sources correctly and appropriately
^toadapt and create writing for aspecific purpose and audience and understand why
>touse a variety ofsources correctly and appropriately
>todevelop strategies toconstruct effective arguments
^to revise in order to create apolished piece ofprose with appropriate word usage
>to avoid errors that distract or confuse the reader
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COURSEREQUIREMENTS/ASSIGNMENTS
The two main tasks ofEnglish 105 are writing and reading. It is imperative to leam
how to critically engage in the readings in order to summarize, analyze, and evaluate. These
tasks will assist the student as he/she develops his/her own written texts.
Journals. Each student is required to have aseparate, distinguishably different notebook. It
isthe student s responsibility tohave assigned material read before it isdiscussed inclass.
Most assigned readings will require awritten response or other writing exercises to be
written in the journals. Sometimes the response will be due at the beginning ofclass; other
times it will be written during class time. The joumal can also be used for your personal
writing activities
Conducted outside ofclass as you develop your own preparatory procedures. Journals will
be collected periodically for evaluation and during Finals week for final evaluation.
Major WritingAssignments. There will be five (5) major writing assignments and a
final exam (date and criteria to be determined). Throughout the semester, there will be
additional writing assignments completed in and outside ofclass. You will receive specific
instructions as the assignments are assigned. All of these major assignments must be
completed for you to receive apassing grade at the end of the semester. Major assignments
will be penalized one-half (1/2) letter grade (i.e. Ato A-, B+ to Betc.) for everyday that
they are late.
GRADING
Scale: A 94-100
A- 93
B+ 92
B 85-91
B- 84
C+ 83
c 76-82
c- 75
D+ 74
D 67-73
C- 66
F 65
Breakdown: Assign 1: Debate Essay 5
Assign 2: Analysis and Evaluation 10
Assign3: RhetoricalAnalysis 15
Assign 4: Rogerian Strategy 20
Assign 5: Final Research 25
Joumal 15
RoughDrafts/Workshops 5
Quizzes/Final 5
Grading Expectations
A Proven excellence ofcourse concepts; through analysis ofthe
writing problem, a satisfactory solution, strong organization, effective
expression, imagination, and originality. Essay must have supporting details,
correctlydocumented, and fi*ee of correctness errors.
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B Proven progress toward excellence ofcourse concepts: through analysis of
The wnting problem, a satisfactory solutions, good organization, and solid
expression. Nomore thanone or two small problems in correctness.
C Some proven progress toward excellence ofcourse concepts: satisfactory
analysis of the problem, organization, and expression, but nothing remarkably
good or bad about thepaper. Evidence of correctness errors may occur.
Failure to submit pieces ofwork orhaving anumber ofweak pieces.
D Minimal proven progress toward excellence ofcourse concepts: defect in
material, organization, orexpression. Sentence structure errors occurring
along with several correctness errors.
F No proven progress toward excellence ofcourse concepts: no demonstrated
performance as awnter and thinker, inadequate coverage ofessential points,
poor
Orgamzation, ineffective and disoriented expression, and major defects in
correctness.
Correctness
Although correctness isnot the only component awriter is concerned about, it can be
aproblem iferrors distract or confuse the reader. Therefore, please refer to pages 23-27 in
ihQ Student Guide for guidelines and reference. Proofread carefully, see me, or see the
Writing Center if you are having any problems.
ETHICS IN ACADEMIA
All students attending Iowa State University are responsible for following the
Academic Dishonesty must be taken seriously as it affects all students. Please refer to the
Student Guide, page 28, for mformation concerning the policy mid consequences iffound
cheating orplagiarizing inany way of form.
ATTENDANCE AND PARTICIPATION
Classes are based onyour reading, wnting, experiences, and discussions you bring to
class. Therefore, regular attendance and active participation are important. Ifthe student
should miss class, he/she is responsible for obtaining any material from the class period.
Students are allowed three (3) absences without penalty. For each absence occurring after
the three five (5) points will be deducted from the final grade. Habitual tardiness is
imacceptable; amarked absence will occur for every three (3) tardies and will be included in
the total absences and possible point deductions
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English 105-22
11:00-11:50AM MWF, Spring 1999
Ross Hall
English 105-30
1:10-2:00PM MWF, Spring 1999
As a student enrolled at IowaStateUniversity and in English 105,it is your responsibility to
recognize the criteriaof this document. In reading thispolicystatement, youcommit to
follow theguidelines for the semester in order to achieve thegreatest success. If for some
reasonyou are unable to meet any of these requirements, youmustmeet with mewell in
advance ofthe due date(s).
Please review this document carefully and ask any questions you feel are necessary tomake
sureyouunderstand the termsof this course. When youhave finished this review, please
sign on the linebelow, detach thisportion of thepolicy statement, andreturn it toMs. Skwor.
Signing this document indicates that you have red, understood, and accepted theterms ofthis
policy statement and the procedures iis will follow.
Signature Printed Name Date
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SYLLABUS, ENG 105
SPRING 1999
Tentative Calendar
January
M 11
W 13
F 15
Introduction Course
Reading; Chapters 1,2,& 3
Journal: Set l,p, 71-73
Assign Assignment #1: Option
4, p. 76 ADebateEssay
No Classes - Observation ofCr. Martin L. King
Reading p. 435-442
Continue Ch^ters 2 & 3
Reading "Civil Disobedience," p.497-518
Journal #3, p. 518
Reading: continue Ch^ter 3
Journal: Option 2, p. 76("The Importance ofWork"
given by the instructor)
DUE:ASSIGNMENT#1- DEBATEESSAY
Discussion
Assign Assignment #2: Analysis andEvaluation
Reading; Chapters 4 «& 5
Journal: Option,p. 138
Discussion/Group Work
Reading: Chapter 6,Appendix One
DefiningGoodArguments
Journal: Task 1, p. 442-444
Journal: Task3, p. 444-450
Reading: Chapters7&8
DUE: ASSIGNMENT#2-ANALYSISAND
EVALUATION
Assign Assignment #3: Rhetorical Analysis
Discussion
Reading; Continue Ch^ters 7&8
DUE DRAFT OF #3 (2 TYPED COPIES)
Group Revision Workshop
F 26 No Class —Possible
Student/Instructor meetings TBA
M 18
W 20
F 22
M 25
W 25
F 29
Febmarv
M I
W 3
F 5
M g
W 10
F 12
M 15
W 17
F 19
M 22
W 24
March
M 1
w 3
F 5
M 8
W 10
F 12
Reading: Chapter9
NoClass —Mid Term Teacher Symposium
Journal p. 196-197
DUE: ASSIGNMENT#3-RHETORICAL
ANALYSIS
Reading: Chapter 10
Assign Assignment #4: "Rogerian Strategy"
Journal: Set 2, p. 73-74
Journal: p.2I0-211
Mar 15-19SpringBreakNOCLASSES
March cont.
M 22 Reading; Chapter11
Joumal: StartingPoint,p. 247-248
DUEDRAFT#4 (2 TYPEDCOPIES)
W 24 Group Revision Workshop
F 26 DUE: ASSIGNMENT #4-ROGERUN
STRATEGY
M 29
W 31
April
F 2
M 5
W 7
F 9
M 12
W 14
F 16
M 19
W 21
F 23
M 26
W 28
F 30
Reading: Chapter 14
Joumal: "Starting" and"Exploratron," p.318-319
Joumal; Proposal for campusproblem
Reading: Chapters 13& 16
Assign Assignment #5: Persuasion/Argument
Reading: p. 659-673, "Same- SexMarriage"
Joumal: Optional Writing Assignment, p. 673
Discussion-Position
Reading; Chapter 17,481-497
Use ofSources
DUE DRAFT 1OF# 3 (3TYPED COPIES)
Group Revision Workshop
Reading: Chapter 15
Draft Workshop
DUE DRAFT 2 OF#5 (2TYPED COPIES)
GroupWorkshop
Revision Workshop
DUE: FINAL ASSIGNMENT #5
JOURNALS
May 3-7 Finals Week
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ENG 105
Assignment #2 ~ Analysis and Evaluation
Due: 15 February 1999
Purpose, Audience, Format
Summarizing forunderstanding andwriting analyses/evaluations of academic essays
arenecessary steps for the improvement of reading andwriting critically and for themajority
of research. It involves reading forthe author's argument aswellas reading "critically."
Your taskfor this assignment willbe twofold: 1)you needto analyze/evaluate each essay
providing proper summarization and evidence from the essay toprove your understanding
and to validate your analysis; and 2) you need to do a type of comparison and contrast
concerning the two opposingview points.
Youwill read two essays (mentioned below) andwrite an analysis/evaluation. Your
audience will besomeone who has not read the essays. This will require you tobethorough
with explanations and examples. Follow proper academic format for this essay: typed,
double spaced, etc.
Planning, Drafting, Revising
Planning. Read p. 544-552, "The Economics ofLegalizing Drugs," and p. 552-563,
"Against theLegalization ofDrugs." Both ofthese essays are inyour Ramage and Bean text.
After first reading, trytoputinto your own words what the author's argimient is, analyze the
author's rhetorical situation, and free write what confused you, grabbed your attention, or
caused youto question. In otherwords, readeach essay as a believer andas a doubter.
Drafting. You may organize theassignment following a similar pattern to the
"classical argument." You should include an introduction that mentions both the essays,
what you are "doing" inthis paper, and finally your argument (your position concerning the
analysis/evaluation). Thebodyof thepaper should include sufficient material from each
essay informing your audience what the article is about and your analysis. Also included in
the body is the comparison and contrast of the opposing viewpoints. (**NOTE** For
questions touse and an example ofthis type ofassignment, see p. 48-50 intext.) Finally,
you may conclude with your position concerning the article: how each proved his/her point,
where you stand on the issue from the evidence provided (or not provided) inthe essays, why
oneargument was stronger than the other (whether youagree or disagree), etc.
Revising. When you review your essay besure that you are not using theauthor's
exact words to summarize the article ortomake your evaluation. Ifyou do, use quotation
marks to indicate the author's exact words. Remember to analyze the authors' (and your)
rhetorical situation. Practice revision techniques: "re-see" the piece, do not just proofread.
Have a friend, roommate, orEnglish colleague read the essay and provide feedback.
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ENG 105
Assignment #3—Rhetorical Analysis
DUE: Draft (2 typed copies) Monday, 22February
Final Draft Friday, 5 March
Purpose and Audience
Simply put, the purpose ofyour analysis isto illustrate how a text (medium of
communication) ftilfills its purpose for a particular audience. This purpose isfairly open ended, so be
certain to focus your analysis in a clearmanner.
The audience for your analysis is your instructor. Because the text/medium for analysis will
be your choice, she will be unfamiliar with the text. She will not know the text you have chosen, the
contextof the text, the purpose of the text, or how the choicesmade are reflected in the mediumto
fulfill the purpose. She has no resistance toyour thesis, but requires aclear and understandable
presentation.
Planning and Drafting
The following steps are designed to help you plan and organize your ideas before you begin writing.
Youmay wanttomodify the steps as no twowriters arealike.
1. Select atext and/or medium ofdiscourse. You can choose an article, editorial, magazine,
magazine advertisements, or television advertisements (tv ads require anumber ofads occurring
during a particular timeof the day).
2. Review the text and questions on the back side ofthis sheet, deciding which questions apply to the
text
Steps 1and2should allowyou tofocus your analysis andformulate a thesis statement.
3. Review the medium. Write out what you think is the text's purpose, audience, and context. The
following questions should help you generate this information.
-Context: Where and when did the essay/ad(s) originally appear? What does the
background tell us about reader expectations and reading conventions.
-Purpose: What does the writer want the readers to be able todo, think, feel, ordecide after
reading the text?
-Audience: Who are the intended readers? What does the text imply about readers'
knowledge or feelings about the subject? What sort ofrelationship does the writer
establish with the readers?
4. "piink about connections between the strategies you find in the text and the text's purpose and
audience. This step will help your generate contentfor analysis to avoid simple summarization.
5. At this point, you may want tobegin the rough draft for peer revision.
Some Evaluation
focuses on the strategies used by the wnter (e.g., content, organization, expression)
analyzes the text
containsa well supported thesis
contains paragraphs that enable readers tofollow your ideas
has few, if any, errors in correctness
1.
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Questions to Help You Focus YourRhetorical Analysis
What ATTENTION-GETTING techniques are used? Anything unusual?
Unexpected? Noticeable? Interesting?
Related to: Senses; motions, colors, lights, sounds, music, visuals.
Emotions: any associations suggested? (sex, scenery, action, fun, family, pets)
Thought: news, lists, displays, claims, advice, questions, stories,
demonstrations
2. What CONFIDENCE-BUILDING techniques are used?
Do you recognize, or know (from repetition) the brand name? the company? symbol?
package? Do you already know, like, or trust the presenters, endorsers, actors,
models? ^e the presenters authority figures (expert, wise, protective, caring)? Or
are they friend figures (someone you like, or would like to be, or would like on "your
side —this includes things like cute cartoons)? What key words are used? (trust,
sincere, etc.) Non-verbal? (smiles, voice tones, sincere looks, expressions) In mail
ads, are computerized "personal touches" added?
3. What DESIRE-STIMULATING techniques used?
a) Who is the target audience? Are you? (Ifnot, as part ofthe unintended audience,
are you uninterested orhostile toward thead?)
b) What's the primary motive ofthat audience? Acquisition, prevention, relief,
protection, etc?
c) What kinds ofproduct claims are emphasized? What key words? Images? Any
measurable claims? Or are they subjective opinions, generalizations?
d) ^e they ^y added values" implied or suggested? Are there any words or images
which associate the product with some "good" or already loved or desired by the
intended audience?
4. Are there URGENCY-STRESSING techniques used?
Ifan urgency appeal exists, what words are used? (Hurry, rush, deadline, sale, offer
expires)
Ifno urgency, is this a 'soft sell?"~part ofalong term repetitive campaign for a
standard item?
5. What RESPONSE-SEEKING techniques are used?
Are there specific trigger words used? (I.e., do, buy, get, act, join, smoke, drink,
taste)
Ifnot, is it conditioning to make us feel good about the company or product to get a
favorable publicopinionon its side?
Remember...Persuaders always seek some kind ofresponse.
^ nutshell...be aware ofcontent, purpose, and audience. In other words, be sure to analyze
the rhetorical situation.
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ENG 105
Assignment #4 - Rogerian Strategy
DUE: Draft (2 copies typed) 22 March 1999
Final 26 February 1999
Assignment #4 is taken from page 188 inyour composition textbook:
Ramage, John D. and John C. Bean. WritingArguments: ARhetoric with Readings, Fourth
Edition. Boston: Allynand Bacon, 1998.
OPTION 2; Rogerian Strategy.
Planning. This assignment asks you to practice aRogerian strategy aimed at
reducing the psychological distance between you and astrongly resisting audience. Choose a
topic in which you address an audience that has strong psychological or emotional resistance
to your position. Before drafting this essay, reread pages 183-185, where Ramage and Bean
discuss theRogerian strategy.
Drafting. Write amulti paragraph essay that refrains from presenting your position
until the conclusion. The opening section introduces the issue and provides background.
The second section sympathetically summarizes the resistant view. The third section creates
abridge between writer and resistant audience by pointing out major areas ofagreement.
After examining this common ground, the third section then points out areas ofdisagreement
but stresses that these are minor compared with the major areas of agreement already
discussed. Finally, the last section presents the writer's position, which, ifpossible, should
be acompromise or synthesis indicating that the writer has shifted his original position (or at
least his sjTnpathies) toward the resistant view and is now asking the opposition to make a
simil^ shift toward the writer's new position. You goal here, through tone, arrangement, and
examination ofcommon values, is to reduce the threat ofyour argument in the eyes ofyour
audience.
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ENG 105
Assignment #5 (minimnm 5 pages)
1stDraft Due: 14April (3 copies)
2ndDraft Due: 23 April (2 copies)
FINALDRAFTDUE: 30 April 1999
Audience and Purpose
Forthis assignment, you will choose your audience. Your audience will, ofcourse,
depend somewhat on your subject matter. You will also be responsible for determining the
purpose ofyour paper—to prove aclaim offact, to open lines ofcommunication, to persuade
yourreaders to agreewith a positionof yours, or to convince readers to act.
You will also have the option ofwhat type ofstrategy topursue—classic argument
delayed thesis, orthe Rogerian. This choice will depend on your topic and audience, but the
choice can also reflect what you feel comfortable writing.
On a separate sheet, before the main paper, specify your audience and write a brief
(25 words or less) statement ofpurpose.
Assignment
You should choose a subject area inwhich you have a genuine interest. We have
talked all year about "passion," now is your chance to write your side ofthe story. Anote of
caution: even though this is the major paper for the semester, you will need to narrow your
focus. Atopic too broad would be difficult to develop in five pages.
Material you use as evidence in your paper should come from avariety ofsources:
observations, interviews, personal experience, Internet, periodicals, journals, and books. The
number ofsources you will use will depend on your subject. However, you must include a
minimum of five sources inyour paper, and the sources cannot be from one medium. You
will list the sources on aseparate Bibliography page following your last page ofprose.
Planning and Drafting
This assignment, more than any other this semester, requires carefiil planning. Below
are some suggestions for getting started.
1. Ifyou are struggling for atopic, or before you narrow your subject, do some
prelimmary research. Browse through the library catalog, the Internet, or the index
gmdes. By doing abrief check ofavailable sources, you may realize your topic is too
big or too small.
2. ^®strict your topic to an area ofthe subject that you can handle in ashort paper. In
This preliminary stage, state your topic inthe form ofa question and then decide
whether or not you c^ answer itwith the limited scope ofyour paper.
3. Once you have focused your topic, collect your evidence and formulate aworking
thesis. As you write, you may have to refocus or modify your thesis ifnecessary.
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Notice you have two rough drafts due and a final draft. Between composing your
drafts andeventually thefinal, keep thefollowing things inmind.
1. Consider your readers. How much do your readers know about your topic? Are they
interested in it? Do they have strong opinions about it? Do you need to show both
sides of the issue?
2. Keep inmind your piupose whether it is to open minds, increase listening, persuade,
accept your position, or act on your idea.
3. Interweave your sources into your paper to develop your argument and support your
thesis. Be sure that you use sources to support your argument and you do not rely on
only one source.
Documentation
When citing your sources within the paper and documenting on the bibliography
page, follow the MLA format. MLA documentation style can be found in The BriefHolt
Handbook, Part 9, pages 307-342.
Evaluation Criteria
Since this is your last essay, you will want to demonstrate that you can employ the
strategies and techmques we have discussed and practiced throughout the semester. Some of
the criteria are as follows:
a focused topicwith an original thesis
relevant, concrete details that develop your argument and support your thesis
umfied, well-developed paragraph
a logical patternof organization
proper transitions from one idea to the next
language and tone adapted toyour subject, purpose, and audience
avariety ofsentence types (not short, choppy sentences); strong verbs (active voice)
accurate, correctly-documented sources
avoidance of correctness errors
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ENG105
ISU Spring 1999
Final Reflection (Typed, 2pages/400 words [+])
Section 22: Due Final Exam Thursday, 9:45-11:45 AM
Section 30: Due Final Exam Wednesday, 2:15-4:15 PM
*To receive final exam points, you must turn in the Final Reflection and attend the Final Exam
Session.
**You are required by the Department ofEnglish and the First Year Composition program to attend
theFinal Exam Session. Failure to attend will result inanF inthe course.
In the final reflection, you will want to revisit essay #5 and explain the choices you made and why
you made them. You will write approximately 400 words discussing and analyzing your own
writing. There are no right or wrong answers in this reflection. Iwould appreciate you being as
thorough and honest as you can while describing your rhetorical choices. As areminder, you will be
turning in the reflections during the final exam session, placing them in asealed envelope, and taking
them to Ross 203. After Iturn in final grades, Iwill retrieve the envelopes to ensure our mutual
confidentiality.
Some things to think about and address in the reflection ...
~How did you structure your argument? Paragraphs? Thesis placement?
Order ofevidence? Etc. Why did you make these particular decisions?
- What style ofargument did you choose? Why?
~What kind ofevidence did you use? Personal experience? Interviews? Stats?
Facts? Narrative? Anecdotes? Etc. Why? Explain please.
- How would you describe your word choice? Aggressive? Sophisticated?
Common? Formal? Informal? Etc. Why? Explain please. Feel free to give
examples.
~Why didyou choose thewords you did?
~Did you use any (or certain types) ofmetaphors or other language devices? Why?
- Think about the effect you tried to achieve. Emotional? Intellectual? Forceful?
Persuasive? Commanding? Suggestive? Why? Explain please.
~Think about the tone ofyour paper. Personal? Attacking? Trying to bridge agap
with your audience or trying to relate to them? Aggressive? Friendly? Discuss
please.
- Conceniing all your decisions, did anything or anyone in your past (or present)
influence your decisions? Explain please.
Iwould appreciate honesty and careful thought concerning these reflections. Ifyou have any other
comments concerning your writing or any other thoughts you would like to contribute concerning
writing, writing styles, and/or writing presentations, please include them.
Again, Ithank all ofyou for your participation in this study. It has been apleasurable spring
semester, and Iwish all ofyou the best ofluck. See you during Finals Week.
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Attitudes Related to Rhetoric
The following questions explore the behavior, beliefs, attitudes, and expectations ofthe English 105 students
related to rhetoric. Your participation is completely voluntary, and the completed questionnaires will not be
consulted until after the final grades have been turned in by the instructor. Iwould like to thank you in advance
for taking the time to help me get abroader picture ofyour sentiments regarding these topics related to rhetoric.
Name:
Permanent
Address:
Street
Permanent
Home Phone: ( )_
Summer/Other
Email address:
City State Zip
Gender: Female Male
DateofBirtti: III
Month day year
Year in College: Frosh Soph Junior Senior
Minor:
Please list all college English courses taken (if tested out, please indicate)
NameofHighSchoolGraduated from:
Year ofGraduation:
City State
Please list all English courses taken in high school
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For the following, please circle the number which accurately resembles your opinion. The
following numerical scale represents the hierarchy ofchoices: 5 "strongly agree" down to1
"strongly disagree."
1
Strongly
Disagree
2
Disagree
3
Neutral
1. When writmg for a class, in order to
receive a good grade, you have to write
the way the teacher wants you to write.
2. I can trymy owndifferent styles and
strategies and still be confident the teacher
will not tellme to change mywriting or
downgrade me.
4. Athesis atthe beginning makes a stronger
paper.
5. The majority ofthe time, teachers expect the
thesis at the beginning.
6. Myteachers encourage me to follow
certain organizational pattems.
7. Academic writing isjustified inhaving
conventional pattemsso writing is clear,
concise, and understandable.
8. Academic writing isboring because
we followthe samepattems all the time.
9. Academic writing can include
emotions, narrative, and/or personal experience.
10. Women and men write
differently-different words, style, organization.
11. Men wnte better than women.
12. Women write better than men.
4
Agree
5
Strongly
Agree
2 3 4 5
2 3 4 5
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For tiie following, please circle the appropriate answer and explain as
completely as you can. Please use the back side ofsheet ifnecessary.
You are given two equally effective essays on the same topic, correctly documented and
audience engaging. The only difference between the two is that one essay places the thesis at
the beginning, develops the position, and ends with aconclusion; the other essay develops
the position, places the thesis at the end (delayed), and ends with aconclusion.
Which do you consider the stronger essay?
Thesis at beginning Thesis at end Other
Why?
Again, given the same scenario above, which do you think teachers, instructors, and
professors prefer at the college level?
Thesis at beginning Thesis at end Other
Why?
In general, where do you think the thesis should be placed?
Beginning Delayed End Other
Why?
What type ofevidence, reasons, and/or backing do you use in your essays? Circle all that
apply.
Facts Narrative Personal experience Stats Other
Please explain
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Hadyoueverheardof the Rogerian strategy prior to English 105? Yes No
If yes, when and where?
Have you ever been taught alternative writing styles inaddition to the "classic" style prior to
English 105? Yes No
If yes, what are they, and when and where?
Do you like to write? Yes No
Why? Why not?
Do you believe women and men write differently? Yes No
If no, why?
If yes, how so?
Do you believe there is more than one right way to write apaper? Yes No
Ifno, why?
If yes, give examples.
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Table G.l
Questionnaire: Students' Opinions about Academic Influence
Females (n=17)
Response
Results
Total Number: 17
Strongly Disagree Neutral Agree Strongly
Disagree Agree
# % # % # % # % # o/o
1. Whenwritingfor a class, in
orderto receivea goodgrade,
youhave to writethewaythe
teacherwants you to write.
2. I cantrymyownstyles and
different strategiesand still be
confident the teacher will not tell
meto changemywritingor
downgrade me.
3. A thesis at thebeginning
makes a strongerpaper.
4. Themajority of the time,
teachers expect the thesis at the
beginning.
5. Myteachers encourage me to
follow certainorganizational
patterns.
6. Academic writing isjustified
inhaving conventional patterns
so writing is clear, concise, and
understandable.
7. Academic writing isboring
because we follow the same
pattern all the time.
8. Academic writingcan include
emotions,narrative, and/or
personal experience.
9. Women and men write
differently—different words,
style, organization.
10. Men write better than
women.
11. Women write better than
men.
0
53
47
0 0 29
29 35
2 12 10 59
0 0 16
0 0 0 0
0 0 29
10 59 6 35
18 1
12 29
7 41 1 6
5 29 3 18
8 47 4 24
6 35 0 0
5 29 0 0
14 82 2 12
13 76 24
11 65 1 6
0 0
8 47 29
9 53 1 6
0 0 0 0
16 0 0
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Table G.2
Questionnaire: Students' Opinions about Academic Influence
Males (n=32)
Response Strongly Disagree Neutral Agree Strongly
Disagree Agree
Results # % # % # % # % # %
Total Number: 32
I. When writing for a class, in 0 0 2 6 6 19 15 47 9 28
order to receive a good grade.
you have to write the way the
teacher wants you to write.
2. I can try my own styles and 1 3 9 28 11 34 8 25 3 9
different strategies and still be
confident the teacher will not tell
me to change my writing or
downgrade me.
3. A thesis at the beginning 0 0 5 16 15 47 11 34 1 3
makes a stronger paper.
4. The majority of the time, 0 0 1 3 9 28 15 47 7 22
teachers expect the thesis at the
beginning.
5. My teachers encourageme to 0 0 0 0 7 22 20 63 5 16
followcertain organizational
patterns.
6. Academicwriting is justified 0 0 5 16 8 25 19 59 0 0
in having conventionalpatterns
so writing is clear, concise, and
understandable.
7. Academicwriting is boring 0 0 10 31 12 38 9 28 1 3
because we follow the same
pattern all the time.
8. Academicwriting can include 0 0 0 0 2 6 23 72 7 22
emotions, narrative, and/or
personal experience.
9. Women and men write 0 0 3 9 11 34 12 38 6 19
differently - different words.
style, organization.
10. Men write better than 8 25 4 13 19 59 I 3 0 0
women.
11. Women write better than 8 25 3 9 18 56 3 9 0 0
men.
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Table H.l
Which is the Stronger Essay?: Illustrative Responses
Students* Opinion about Thesis Placement
Thesis at Beginning Know where headed [outline the paper for the reader] (6)
Easier to read (2)
Easier for writer
Always used in high school
Thesis at End See other side
Keeps listener attentive, curious
Other Depends on the argument (2)
Table H.2
Which is the Stronger Essay?; Illustrative Responses
Students' Opinions about Teacher Preference for Thesis Placement
ISU English 105 Females
Thesis at Beginning
Thesis at End
Other
Way teacher learned (2)
Easier to teachthemethod they know
"What academia wants"
Knowwhatpaper about (4)
Usually require; ifnot required, put thesis in beginning toavoid "trouble'
Lose grade points if not atbeginning
"traditional" "common" (3)
Easier to grade
No encouragementfrom teachers for thesis at end
High school and ISU 104 required beginning
"Hopefully high school English does not equal everywhere"
Only English teachers would understand at end; "other teachers thing itwas
wrong"
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Table H.3
Illustrative Responses
Students' Opinion about Thesis Placement
Thesis atBeginning Easier, comfortable (4)
Only way taught
Sound better
Have always done it thatway
Delayed Thesis
Get audience aware and interested
For specific argument
Depends on audience
Thesis at End
Facts,supportbeforeopinion
Feels [listener] involved
Keeps attention
Other
"Raps it up"
Depends on topic (3)
Table H.4
Which is the Stronger Essay?: Illustrative Responses
Students* Opinion about Thesis Placement
Hiesis at Beginning
Thesis at End
Other
ISU English 105 Males
Tells audience right away to keep them (8)
No confusion(7)
Difficult tobuild ifnot atbeginning
Clearandstructured (2)
Paper would be "different"
More interesting
Keeps attention (2)
Able to develop ideas
Attracts broader audience
[writer] is beating around the bush" (negative response)
Depends onaudience (5)
Neither—unportantnot to scare reader
Either—moreto paper than thesis
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Table H.5
Which is the StrongerEssay?: Illustrative Responses
Students' Opinions about Teacher Preference for Thesis Placement
ISU English 105 Males
Thesis at Beginning More familiar
More comfortable
"Because its traditional" (3)
"Standard" (2)
Recognized and preferred (5)
"Norm"
"always been" (2)
Helps tfiem (2)
Most papers written, especially high school
Academic (2)
What they expect (4)
Want to laiow the topic at the beginning
Thesis at End
Other Know style ofteacher
Depends on audience
Both—^teachers like variety
Either—^High school, beginning; College, either way
Table H.6
Illustrative Responses
Students' Opinion about Thesis Placement
Thesis at Beginning Used to writing that way (2)
Majority at beginning
Clearly stated (6)
Need more "skill" for end
Only way learned (2)
Delayed
Stronger essay (2)
Beplaced where writer "comfortable with the placement"
End
Provide flexibility
Allows for build up
Avoid "tune-out" by audience
Other Depends on topic
Depends on audience (2)
All effective; no matter where if thesis is clear
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APPENDIX I
QUESTIONNAIRE ILLUSTRATIVE RESPONSES:
GENERAL QUESTIONS
Table I.l
Students' Choice ofEvidence Used
Illustrative Responses
145
Facts Credibility (4)
Concrete
Backing
Narrative Adds emotion
Keeps audience interest
Personal Experience Personalizes (2)
Adds emotion
More reliable
Get to know why [author] feels
Easiest to fit situation
More interesting
Show writer involvement
Statistics General reasons
Good backing
Other
Negative—numbers lose readers
All—^use anything forstrong essay (4)
Depends
Like to use variety(3)
Variety—express creativity
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Table 1.2
Students' Choice ofEvidence Used
Illustrative Responses
Facts
Narrative
PersonalExperience
Statistics
Other
Table 1.3
ISU English 105 Males
Back with facts (9)
Academicrequires
Cannot refute
Adds credibility
Easy to acquu-e (but lack emotion)
Easy to work with
Negative—can be refuted
Negative—get same thing done with facts using less space
Open with personal experience
Easyto usewhat know (2)
Gives "flair"
Helpsauthorrelate(4)
Builds eflios
Easy to work with
Negative—^"feel funny using"
Negative—can be refuted
Negative—trouble using
Good for support
Academicrequirements
Credibility
Easy to acquire,workwith
Past instructors did not focus on narrative or personal experience
Use whatever makes essay strong (6)
Use all—"more the better"
Variety ofevidence gives credibility (2)
Depends onthe topic
"Do You Like to Write?"
Students' IllustrativeResponses
Yes
A cjiiaica
Express selfonpaper
Way to communicate
If interested in topic
Like challenge
Comes easy
Express feelings
No
Relieves stress
Notgood at verbalizing
Not fim, too much work
Organizing thoughts is hard
Undecided
Don't know what to write about
Trouble putting thoughts into words
Depends on class
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Table 1.4
"Do You Believe Women &Men Write Differently?'
Students' Illustrative Responses
Yes
No
Table 1.5
ISU English 105 Females
Women more creative, better word choice, create apicture
Women bring different experiences (3)
Womenmore passionate
Women more creative, outgoing
Men technical, plain
Men try to be fiinny or stickto facts
Women and men have different attitudes, feelings (2)
Women and men think differently
Women and men are ofcourse different—"people write differently'
Everyone writes differently; not dependent on gender (3)
Personality differences
Gender nothing to do with
Question too generalized
"Do You Like to Write?"
Students' Illustrative Responses
ISU English 105 Males
Yes
No
Undecided
"Not too bad, but had to"
Creative, relieves emotions
Learn tobetter express self(2)
Fun
Enjoyable
Yes, but "do not appreciate being told where the thesis must be'
"not my thing"
Never mterests
High school turned me off—teacher did not like my style
Time consimiing (2)
Just for grade
Not choose to, but not opposed
Yes, if liketopic; no, if forced
Depends onclass, mostly no
Trouble formatting ideas; like to give opinion
No choice
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Table 1.6
"Do You Believe Women &Men Write Differently?'
Students' Illustrative Responses
Yes Men choppy and to the point
Men more technical and "robotic"
Menuse classicand refute points
Women more expressive about feelings (2)
Women's tone is better; flows (2)
Women thinkmoreabstractly
Women's tone is different, different backing
Womenmore emotional(2)
Women lessoffensive andaggressive
Women don't attack; theyusedelays
Women and men have different perceptions ofsame experience (9)
Women and men'sbrains work differently
No
Writingshaped by person
Noevidence that they write differently (3)
Write differently—nothing todo with gender (3)
Use samemeansto get pointacross
"Writing is writing"
Women and men have different opinions—depends on topic
Statement too general
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